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hei MIHI

Tirwherg Id a Rangiui tdmaug id a Papatianuda

Tauarwhia te tdpus 2 whalaaiy mai nei

Hokia te mawiga tqpu whakstau ai

[

Ei te Ato, ki te nzao o te mbupu hei whakakdtaht 1 a titou katoa, ket t2 mihi. K1 a rdton
kua bt ki1 tua ata o e arai; haere, haere, haere, okioki ai koutou ma. Ténet m atou te mili
fiet 1 a koutou nzd matua tipuna. Ahakoa kua ngaro koutou i te firohanza kinohi ténet
matou e pono torm ana K ta koutou manaaki, atawhat, aralu, aramki 1 a matou 1 roto 1 o
matou mahi katoa. [ ngE marama tata kua pahure, & toru ngd totara o te wao mu o
Harataunga kua hinga at koutou m3 George Mcl eod (nee Tamahori), George Potae,
Parekura White. Haere holki atu ki te ao waima, | te ao kGram aram a.

[ tona ne1 Wi, he kaha no Parelura ki te tautoko 1 t8net o nzd kbwra me nzd kaupapa kua
whakaraupapatua k1 roto 1 t8ne1 pirongo. He kaha ndna, he toa 1a mo te oranzga pai o te
taigo, 0 te a0 matauransa o te ao MFon. el te rangatira Parelora, kua mokemoke titoun
katoa 1 to wehenza ami heot ano, ko 0Ou mahuetana tho ka mau tonu het ohaki het

whaitaniga m3 matou g3 unt whakatipu. Kaati! Tihet mauri ora.

TEnet matou, Te Kura Kaupapa Maori o Harataunza, te mihi net k1 a koutou te tahua piitea
md 1123 kaupapa ransahau mo ta koutou &whina mat 1 2 matou md Fned tau e aa. Bet te
what ake nei te purongo kua roa net koutou & whanga ana. o te mumanakoe, ka what hua
mui 12 tod o t8ra tatan.

Elatt, e kiia net te kdrero, mE te Imrburu te manu ka rere a1, a, nia ta koutou tautoko a pitea
mat, kua uma tfnel pipt manu te whakaroha 1 ona panran Ma te w3 pea ka amio haere p
Brdi te toroa, kia whima rawa tona tirohansa atu ki te ao katoame t@nd ataahua.

Tend koutow, #nd koutow. t#na tdtou katoa.
Rawin Wrght

Timuala
TeKura Kaupapa M3orio Harataunga
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HEIKSRERO WHAKATAKI

He Kura Kaupapa Maor: t8net o roto o Haurala, ara, te Tara o Te lka a Maw, 13km mat 1 te
taone o Watau. He hdpon MFort he hipor tarataht, he hapor: noho t3talu, he haport
ahuwhenua ano hokt to matow He ahua 237 ngd tangata ka noho tuhara m at 1 Harataunza,

ko te munga he Maon, {ahua 30%),

Harataunga has had a school since 1894 At first it was called K ennedy Bav Native School
then it became Kemnedy Bav School but in 1954 under the leadership of Hiim and Tai-
Haere Matka, the school apphied for Rura Kaupapa stams. In 1897 after 100 vears of
nution i the Enslish lansuage, Kennedv Bay School closed its doors and re-opened as Te

Elura K aupapa M3ori o Harataunza. Tihet Maur Otal

The destgnanon of loura Raupapa status encapsulated the hopes and dreams and aspirations
of many MFon in Harataunsa and surrounding commurnities. It represented new
bestunnss and opportunities for whinau and tamanki to have an active involvement in the
retention and transmission t2 reo me nzd tkanza Maori; oppormanities for the creafion of
educaton pathwavs that would have meamng for tanzata M3ort from this pammcular rohe;
opporiunifies for the socialisanon and normalisation of te ngdkau Mion, opporturnties for

tamariki and whanau to live, participate and succeed in society as Maori.

Te Aho Matua
Te Kura Kavpapa MEort o Harataunsaiza Te Aho Matua bara. The leartungs envirormn ent

isunderpitmed by a distinct set of principles and philosophies’. Within the context of

Aapus be Rawaid Ravngahaw the following particular philesophies have relevance:

A smudents learn in an ervironment that is controlled by their whanau

A\ parents are tutors and educational facilitatorzin the leaming programme

A the environment must reflect and enhance the importance and value of Mo
cultural heritaze, identity and umquensss

A the leaming programme cultivates an awareness of the place of the individual in the
uriverse and her his relationships and responsikilities to all people and thinss n
nafure

A the zelf-esteem, confidence and tribal leadership potential of each student shall be
cultivated

A knowledse and involvement in wibal affairzis ezsential

" Te Bfnanza Mot o ne3 Kura Kavpaps Maori o Actearoz {1998}, Iecluding Te Aho Maua iz 1155 o the
| =g 3 Tl F] 4

Edwwaticndcr, 1989 - g Subniissichn o the Associate Minisier o Edwraiion PO Box 146 Coromandel,




Within Te Aho Mata, the tamaifl 1s placed at the heart or centre of the comm ity and the
wotld that surrounds them 1s their classtoom. Each child has a fundamental connecion to
the vitality and survival of their whanan, hapd, 1wi1 — a potential funre contribution.

E ducation and learnines 15 a collective experience with the tamariki, whinau marae and
commmity as key participants. The Rura K aupapa provides opportutities for whinau to
invest in the protection and transmission of knowledze, beliefs, customs and practices that
have importance, relevance and meamns within their own community. Te Aho Matua
idermifies six parts or areas of essental learning that are crucial for the development and

education of a Kura B aupapa child

Marau Hei Whakamarama
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Tela olistic approach to leaming and development, a focus on all round development

Tangziz u,:_|1.,3: carzer orisn@iion; respect for phyzical and spirimal uniquensss; the
unportanes of 2 nuinting environment and creative expresson; diffarent learning
i g
sryies

TeBReo respect for all languages, bilingual compefence in _11: rlish and MEopr forall
martki. commitment to E'--.-}t"_i-ﬂ-a‘_i-'UEﬂf of te r20 MEorn, fotal immersion as the kev
w2 language competence, the language of the kura 1s for the most part, exclusively
MBon

Ngd Iwi whinau as the socialising agency; whakapapa as the foundation for 2stablishing

links and consolidating knowiadge; understanding of historical cultursl, political
and economic events; the importance of belonging, identity, whinau interaction and
mvelvement

2. A0 the natural world and universe as the leaming environment. fostering understanding
of mterc Et‘.ﬂ::'&:itlﬂ&: balance and fel EE:iﬂEEE; capacity forlearning fromall
aspectz of experience; kaitakitngs asan inherent role and function

e8]

Ahuataniga | teaching and learning as stimulating, exciting . fulfilling; importance of

Ake concentrabion lstening. sslf-motivabion, co-operation, suppert, leamme through all
of the zenses; active/collactive generation of knowledee; respect for relationships,
responsibilities, protocoels; expanzton of the learmng environment a vanetfy range of
learming teaching techmg

Te Tino development of free and open, tquinng minds. competent thmkers, hzteners,
Uaratangz «p—al-_at and readars in MEornt and English; '[:-‘E’l'*ﬂtlil nteprity; confidance and satf-
datermmation; secura identity; l:'-.a:1=-1=t‘t111:~q1.1_u =z and capabity

Tablel: The zix partz. or ezzendal learnone areas, of T e Aho Alatus

Te AraWero
since re-designanonin 1997, the whiEnau and canmunity of Te Eura K aupapa MFori o

Harataunga have celebrated m arre outstandins achievements but the journey is also marked
by araft of complex challenges. In addition to obstacles usually navigated by the small

rural school, such as the limited access to services, accomm odation and facibifies, problem s




with transport recnutm ent and retention of qualified staff. madequate funding and
ex horbitant workloads carned by the sole teacher principal - this kura has had to cope with

a com pletely different set of {ssues

Most of the people in Harataungza are of Mori descent, mainly XNzdn Porow but very few
are speakers of te reo ranzatra. The main language, in the vast majonty of homes, 15 Pakeh
3. In the decade leading up to 2004 there were several attem pts to establizsh a K. Shansa Feo
fniext to the Bura e, for vanous reasons, each indtiative failed and successive cohorts of
pepl paopao were not able to benefit from pre-school exposure to te reo M3or:. This
situaton has improved somewhat over the last few yvears with whanau making the

cofmi itm ent to travel, roughly 20kms a day over steep hilly terraine, to attend an

established K Ghanza R eo1n Waiau

The paucity of te rea Mo speakers within the community combined with the enrolment
of new entrants who have little, if any, fluency has created particular challenzes for Te
Elura K aupapa MFor o Harataunza, The protecaon of te reo Maon within the kuraisa
nor-negotiable priority”. This isimportant to not only ensure the critical mass of speakers
needed to norm alise the everyday use of te reo Maon but also uplift the m auri of te teo or
provide an ervironment that fosters, strengthens and enables fluency, vocabulary expansion
and the emergence of complex lanzuage patterns. For thusreason most parents and pakeke
are not able to assist curniculum delivery, as mtors or educatonal facilitators, and the Kura
has not been able to take advantage of the teaching potennial contained within this
commumity”. Given the particularly urique and distinguishine featires of Harataunza are
the magnificent neahere and takutal moana, 1tis not surprisng to find this is precisely the
skill-set and knowledse-base that whianau mainly have to offer, The mism atch between
knowledze and language skills has impacted on the bura s ability to fullv realise their Te
Aho Mama aspiranons. Parncular strategies are needed to operanonalise the opportunities
for tamarild to benefit from the knowledge-base and expertise that whanau members have

on te ngahere and takuta moana.

Te kura Tusiah

[tisnot the intention to suggest the curriculum delivered at this kura does not have atrye

bush or sea content. Within the kura matal, tamariki develop a general awareness and

LY ]




understanding of te nzahere and takutal m oana through immersonin ttkanga, karero and
kaupapa around. for examyple, te fim atanga o te a0, ngd atua, karakia, plirakan,
whakatauald, mateatea, waiata and other kdwai tupuna. In addition this kwra has a firm .
across-the-school commitment to waka ama with all ages participating at one level or
another. There are the usual bush and beachwalks dayv trips, ssimming and other oubings
that provide oppormunifies for learmunz.  Osver the last few months, tam ariki and whinau
have alzo taken partin the release of several k1w as part of a recently established w1
commitm ent to Nzd Whenua Bl At the kura tuatahi level, however, there is clearlva
need for the developm ent of teaching techniques. strategies and resources which
consolidate and emposer the educational potential of te nzahere and takuta m oana and

enable delivery to be formalized within the curniculum .

Te'Whamekura

Although registered as a state primary school, Te Eura K aupapa MEor1 o Harataunza has
been hosting wharekwra students since 2005, Thiz is possible under the Minisey of
Education satellite system . Iminally, two wharekura students came mito the kura with a new
Tamuaki and his whinau These rangataly came from another T e Aho Matua Kura thatis
accredited for wharekura curniculum delivery. This kura took on a tuBkana role for
Haratauniga, suding parents and whinau through the satellite system, sendins throusgh
relevant teaching resources and funding enttlements; providing moderanon, assessment
and nation support, generally enabling the ranzatahi to conanue wharelura studies from
Harataunga. A satellite arrangementis often the only altemative for Kura Kaupapa whinan
who want their ransatali to contitme a m3tauranga Maon educaton bk do not meet the
eligmbity criteria for wharelura funding. However, those who have wotked the satellite
svstem readily talk abox the burdensome workload and numerous adm i strative, logistic,
funding difficulties for both tudkana and teina kura® With the wisdom of experience behind
them, the satellite system has become untenable for many kura and very few, if arnv, m
dkana will take on anew teina.  The satellite arrangement is unsustainable as along-term

stratesy for wharekura

=Baty, 5. {2006, Kural and Urban 2chools with rolls less fhan ahundred and how thev are managineg a
variety of common 13sues, Sabbatical Report. Te Pore School, Thames.

# The nzw entznts or pepl paopas have thairown Kaittald Rec

*Eura parents and whinav are verv activein administmabion. ringawera and katawhing reles,

*2pE Whanoa Bihuet 15 administersd by the Depadment of Conzenation.




Dunng 2004 and 20035, Te hwa Kaupapa MFori o Harataunza connnued to host wharekura

students, with the mdkana kura carrying the adminstraion and the teina whinau domng all
of the delivery. facilitation and organization. By the end of 2003, two of the three
whatelra paretts had abandoned the satellite system and re-located their ranzatali so they
could attend the makana wharekwra k3nohi-ki-te-kanohi. Meamwhile another four smdents
at T e Bura K aupapa Maon o Harataungza were completing their primary educanon and
moved into the wharekura at the beginning of 2005, When Te Kwa Kaupapa Miont o
Harataunga mcluded the wharekura option in their ten-vear roll projections the oumcome

was astor shitg.
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Fioure I Te Kura Kaupapa M&aori o Haracaumes roll projections, 202-2016

Fizure 1 presents Te Kura Kaupapa Mion o Harataungza roll projections for kura tuatalu
and wharekura tamariki during the period 2003-2016". This graph sugzests the propottion
of wharelura students hosted at Te kura Kaupapa Mon o Harataunga will gradually
increase from owenty percentin 2006 to forty percentin 2012 and eighty percentin 2014
Such projections reflect the level of commitment to a2 matawransa Maor1 education amongst
the kura whanau and community. These projections also hizhlizht the need for stratesic
plamming to clarify how the wharekura curnculum will be delivered withun Harataungza, Of
utinost importance. 15 the need for a system that not onlv creates career opporturfies and
optionsfor tawra but alzo ensures the realization of Te Aho Mama aspiranons and
expectaiions. lTothis end, Rapug fis Rauiad Rangahiau aam s to explore the educanonal
potential of te nzahere and takutal m oana as a foundaton for the transmission of

knowledze about kaitiakitanza.

= T e ey oo ey i et Fuing o : 2
* personal communications with Tz Kura Favpaps Maert o t2 Wain; Tz Bfnanza Mot ongiKuora Kavpapa M
Fori 0 Aotzamoa.




Nga W hainga o Rapua he Rautaki Rangahau
Amongst the whianau and community of Harataunga, Aapua fie Aauiald Rangahaui

1A

dfl

action research methodology that amm s to raise awareness about opportunities and strategies

for the realization of collective kaifiakitanga aspirations. This document wall:

t. Explore the educatonal potential of te ngahere and takutal moana as a foundation
for generating knowledge about kainakitangza

#. Identifv possible techniques, resources and support systems for gathenng and
consolidating inform aton about the nzahere and takutai moana
. Explore oppormnites within the 2 atonal Cualifications Framework for

development and delivery of a cumriculum that culavates kainakitanza of te
ngahere and taluta moana

tv. Idenufy obstacles and challenges for the development and delivery of
katnkaitansa curricula within Te Rura Kaupapa Mion o Harataunga alons with
posable options, altemanves or solunions

v. Present a ameline and action plan for im plem enting research stratezies and
m ethods to operationalise the educational potential of te ngahere and takwma
moana as a foundanon for generating and transmitiing knowledge about
kaitakitansa within the whinau and commurity of Te Kura Kaupapa Maon o
Harataunga durmg 2007-2016

Nga Painga me nga Hua
The zeneral content and discussion contatned within this docum ent will produce a mmam ber

of outcomes for the whanau and community of Te Kwra Eaupapa MEor o Harataunza. In

particular, the m et publication of this docum ent will:

A uplift and clarify kaitiakitanza aspirations

A generate discussion, debate and conscousness-raizing about kaitiakitanga
techriques, objecives and suppart syvsteins

A activate the potential for collective participation in the implem entation of
kamakitangza techmques and strategies across several commumties and agencies

A orient thinking towards the edurational potential of te nzahere and takutai moana as
a m echam sm for the ransmission of knowledsze about kainakitanza and
advancement of Te Aho Matua aspirations

A reinforce alignment of the Kura and Marae around kaitiakitanza, as a fundam ental
compotient of mana afia, mana tangata, m ana whenua

A aszsist the socializaton of worldviews which uphold the im portance of kaitiakitanga
as a1 indicator of Maori identity within this community

Technicallvspealoine | wharslowa stvdents cannotbe listzd on 2 ke toatahi well bot for all intznts and
rposss, they dre part of the kra whinae and Tz Kura Kaw WEori o Haratavnza will be responsibls for
. the part of the | h 31 nd E I z it £ bl
thetr sducation




A stimulate thinking about possible solutions and alternatives to obstacles that may
prevent the achievement of kaitiakitanza objectives

In addition to the benefits zamed from merelv producmg this document within the
commwity, Rapus e Raueald Rangahau will aim to identify: specific research goals,
objectives and prionties for Te hura Kaupapa MFon o Harataungza over the next five-to-ten
vears, includine amefram es for the implementation of m ethods and techniques that will

help to:

¢ zather and consolidate knowledsze about t2 nzahere and takutat moana

¢ develop teaching resources for the wansmission of knowledze about kainakitanga
of te nzahere and takuta moana within the kwra whanau and comm unity

¢ maiimize the opportunities for collaboration with kaitiakitanza support systems,
iitiatives and programm s

¢ operationalise opportumnes for assessment and recozmtion of kaitiakitansza
knowledgze within the Nattonal Qualificanons Framewotk

¢ hichlighi research issues that require further clarification

¢ ensure the achievement of research goals and objectives

Crver time, the implem entation of Rapus fe Aawmald Aaxgahau strategies is expectad to
produce num erous benefits for the kura whanau and community, including;

A reclam afion of kaitiakitanza as an essential knowledze-base and indicator of Maori
identty
advancement of Te Aho Matua and matawrangza Mdor1 aspiranons
clanfication of collective kaiiakitanza zoals and objecaves

active mvolvement in kaitiakitanga stratezies and techid ques

= =

a structured approach to the transmission, assessm et and formal recognition of
kamakitangza knowledze within the kura mataln, wharekura and commumnty
strengtheming of the relatonship betseen Rura and Marae as the kaiwhakahaere of
mana MFon and m Stawransa Miori withun this comm ity

=

8 collaboration across a number of communities and agzencies for kaitiakitanga and
educanonal purposes

A development of data-collection techniques and mornitoring =vstem s that will inform
and contribute to iwi management plans, resowrce m anazement issues and the
achievement of Harataunza Conservation Plan objectives

A imvvolvem ent in the development and implem entation of research m ethods
Aostimportandy of all, Rapus e Rawald Rangahaue will conmbute to the protection of te
ngahere and takutal moana as ngd taonga tuku tho and the chiefly gamments of mana

tanzata, mana whermia, mana atua and matauransza Mion for the whinau, hapd and 1w1 of




Harataunga.

A. te ngahere & takutai moana

This secton of Rogpug hie Rawiad Rogahaulooks at the educational potential of the
ngahere and talutal moana. It aims to lroady 1dennfy disunct components, topics or
themes that could be sudied within a kura envivotin ent to foster knowledge and learming
abowut kaitiakitanza. The issues around curnculam delivery, assessment and priorities for

development and implem entation will be considerad later.

Te Takutal Moana

Eular fathe il fad wehiwelg

Takina iokoe nA. 12 o o i
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nd Mohi Fuatapu, Nzdu Porou

The people of Harataunga have alwavs had a close relationship with Tangaroa, the seaisza
dominant featre of this community. Many would say that Tanzaroais the foundaton and
soutce of life, the nucleus of survival and beingz [n some zeneaclogies there is talk of
ancestral connectons, the marine ontzins of humamty. The forebears of Harataunza whinau
were among those who fraversed the great oceans from one destination to another - they
knew the many moods, energies and expressions: they expenenced the wrath, danger and
aggression: they understood the calm, rejuvenating qualines. On one hand, Tangaroa
upholds and supports life. On the other hand Tangaroais capable of devastaton, death and
destruction. Char people have always collected kaim oana for the table, marae and functions -
the sea has been and continues to be, an important sowrce of food and nouni shment.
Through daily exposure and involvem ent with the sea, our people were acively enzazedin
kainakitanga - the generaton and transmission of lore about harvestng safety, suriival and

suardianship.

Times have changed considerably over the last few decades. Rangatals no lonzer have
daily exposure to the opportunities for learning abowt T ansaroa. Y et we still expect our

ranzatahi to be kaitiakd and kainakitanza in the world that thev inherit wi1ll be more




complex, challenging and demanding than it has ever been.

In addition to the continual demise of raditional knosledge and slall, T anzaroa must now
be shared with strange worldviews and amitudes. AMEor1 access nights and responsibilities
have evolved and transformed to fit increasingly rizorous regulation and legislaton amidst
insatiable contem porary appettesfor coastal development and sub-division Sustainability
and custom arv rights are the kev them es that will underpin kaitiakitangza in te 2o hou. Te
taloutal m oana offers opportunities for learrung about het pataka kai; het wahi relua; ngd

manu m oana and hei puna matawranza, mihiohio pltalao.

1. HeiPataka K&

Alat ra ano kua haere t8net 191 ki te hu, 13 te hao, B te whakarite 3 r3tou kipenza, ki te

ruku, ki te kohi ka1 moana het kat m 3 r3tou, Otira md ngd almatangza katoa ka i ki te m arae,
ki te kura, ki te manaaki i nza matwhin — ahakoa ko wai, ahakoa no whea. Heot ano, kua
ngaro te nuinga o Nz ingoa tihru m3d t8nel mataital, md t2nd toka, m& Brikiwa Kua
ngaro holi nzd fikanza e pd ana ki nzd momo ika, nzd momo hua kitoa, ngd wi pat ake k1
te b, k1 te koht r3net m3 t8net momo, mo t813 momo. Rua ngaro hok Staly okanga e pd ana
k1 te mahi furmi 1 nzd@ mom o kat rereke, nzd painza o ngd kat rereke, nzd ahuatanga rongoa
o t1zd hua maha a Tanzarcoa Noreira, ko Btehd kaupapa hei whak aunatangsa atu ki te rautaki

ranzahau e pd ana ki1 a Tangaroa hei patakakai ko:

dwi 0 mua;

& L b A nzdpourdha o te rohe net
’ A ngdingoa tinru o ngd abmatanza whenua, ngd ahuatangza

3 maoana. 1123 toka, ngd kiwa nzd wihi kohit 1 nzd hua
retreke a Tanzaroa

i, » '-‘ & A nzdrohe, nod paenga ranet o ngd mataital o te iwi net i ng

A te maramaraka kohi kai m oana (ka whai i nzd ahuatanza o
Hine Marama, ngi tohu o te taio, he aha r8nei”)

A nzimomo hua omua amme ngd momo ka kohia, ka hiia
1 Bnet ra

A ngd rautaki me ngd tikanga kol kai, hao kai i mua atume
Brd o nal anel {ara. ko ngd mom o hansarau o nehe me Bt
ote winei}

A temaha (te iti t3nei) o 1a momo hua o Enei +3 me &d o ngd
tau kua tahake

A he ahangd momo rautaki, dkanga whaliante kai, tunu kai
ranet o mua at? Ka what tonui 3 o #net 137




2. HerWahi Rehia
[ ngd tau o mua, ki te kore te tangata he waka hoe (he kopapa, he aha r3ne1) kua whaiti

rawa tana aheinga te haere atu ki t8n3 wahe, ki t8r3 takiwid. Heol ano, 1 #net 13— na te ahua
tanga o ngd motokdme ngd rol, katdea tom te tangafa te hderere hdere, kdore he ram. Ano
hoki, na te maha o ngdmom o t8hia kua tipumai 1 n2d tau tataned e pa ana ki te moana, kot
Enei wihangza o te rautaki ransahau ka whakaaro ake mo Tangaroa het wiht relua ki te

whakapakar 1 te inana o te tangata, katahi ko tond hauora, ko ton3 walora:

¢ he aha nzdmomo reliamoana o mua atu -

¢ he aha nzdmomo katdeal Enet 13 -

¢ he aha nzdmom o waka 1 hangaia 1 mua am f-—”!r-\""{:::""_
—nz3 hanzarau e p3 ana = :5; E

# he aha nzd momo waka ka tiea e t3tou te
hanga1 gnei 13 - T

¢ he aha nzd fikanza, nzd karakia e pd ana kit b T

nzd mahi waka {whakatere, hautu)

3. Nga Manu Moana
E ai ki #tahi, ket Harataunga e noho ana Stalu m arm m oana kore e tno kitea 1 wiht k% atu

Elongd momo kaupapa het whakaurtanza ata la te rautaly rangahau ka pénei:

A whakaraupapahia ngd m om o manu moana ka noho m ai {8ra
ka noho titwu mai, 3 hokt e whakawhiti mai ana)

A ngd wihi noho o nzd momo manu katoa, ngd kai, ngd momo
kohanza & hanzaia at. te ralt o1a momao

A mongd marm motthake (Erdkdore e ino kitea ana 1 wihi k
=4
=4
+ he aha ka tas mai a
¢ he aha ko noho mat a1

* he aha nz3 dlmatanga o t2 talao e rata ana ki a ratou

] H,_
e =

i Puna Mazauranga, Mohichio PiEaiac




E ai ki nzd kdrero tukutho, he nu noa 3 nedmdliohio a lni mE akoromae piana la e

moana me ona dlmatanga katoa. ki t8net t3kiwa, kua korekore rawa atu #r3a mohuohio1 Bnet

rd Hengdwari noa iho te 14 ko t8 moana he wdhi kiki anai ngd take. 1 n=3 kaupapa piitaiao
o tiehe t3, o te wi tonu net hoki. Heot and ko nsd kaupapa hei whakaunttansa atu ki t8net w
Shanga ka hanga rite |4 t2 wihangza kdpata kai, Snzari Ka t5ea te whakawhamy atu te

tirohanza plitaiao perii:

¢ {2 orahsa o te wal i ki nzd wihi rereke o te
whanga net, o waho hoki

« {e oranza o nodm Etata

¢ he aha n=d Fhuatanza k& paangia atu ki te oranga o
fi=d momo mataital

¢ he moahi ka t3ea e tAtou t2 tangata te whakarite het
maki1te tatao moana’

« he aha nzd take, nsd kaupapa (nzd palahi rénei) ka
t3ea te whakarite e pd ana k1 te moana k1a what
ot arga te tansata’

Te Ngahere




Tins
Tine-atuz
Tans-te-kapuz
Tinemahutz
Tane-maiki-roa
Téna-te-hiringa
Tine-matahi
Tane-matinitini
Téng-nuld-rangl
Tins-pekepeks
Tane-ron
Téns-tahurangl
Téne-takoto
Téne-g-hokzhokz
Tins-te-pl-tin hé
Tine-&-toroka hs
Tine-te-y zior
Ténete-udnanga-i4angl
Tans-ting rau
Tineditur
Tins-<uhz
Tins-uadikz
Tins-vziking
Tine-yziaul
Tins-yai-patato
Tane-yhakararz
Téne-y hirina ki

There 15 no need to look any further than the m arv names of Tane-mu-3-ransi to appreciate
the leamingz opportumties that exist within te nzahere. Each name represents a pariicular
attribige or quality that is worthy of detailed studv. Tane-the-source-of-light, T &ne-the-
origin-of-knowledgze, T ne-the-creator-of female-form, Tane-the-breath-of -life, Tane-of-
the-spiritual-and-phvsical. T ane-the-peacem aker. Tane-the-archrival-of-Tanzaroa, Tane

lord of the forest. father of plants and wees and birds and fish and msects and lmamty

The disnncove wide ndal bay of Harataunga is surrounded by a majestic hinterland of
densely populated rejuvenatns native bush. Of a landm ass comprising 8881 acres roughly

&3 percent is bushland, mainly steep hilly terraine®. In terms of archasologzical, botannical
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and geologzical significance, experis sav that Harataunga and the Corom andel range are
among the most valuable in Aotearoa if not the world”. Alongwith developed countries
elsewhere, New Zealand bas a history of rapid forest destmuction, lessthan 235 percent of the
total 1sland landm ass has atry type of mdizenous cover. In a world where 30 square kms of
indi zenous rainforest can be destrovedin a sinsle day and dobal deforestation 15 a cause of
climate change, rising gas emisaons, greenhouse effects, deterioration of ecosvstems and
depletion the planet = frestewater supply, Harataungaisindeed a taonza tuku tho that

requires active protection’”,

The time 15 right for kura tamariki and whanau to get involved m kaitiakitansa nzahere.
Under the rangatiratansa of Wimata Harrizon and P arelura White, Harataunsa has recently
taken advantage of N g8 Whermia B Zhui opportunities to whakam ana te mauri o te
ngahers’. Pre-monitoring surveys Rave shown that several native species are closze to
exfinction including the rata tree, pateke duck and pingao. A range of pest eradication
momnttorng, restoration and protection imifatves are now utderway. At the natonal level, a
collaboration of 1wi including N 28t Porou are also addressing kaitiakitansa of the nzahere.
Under the WAI 262 treaty claim, this collection of w1 15 compiling the evidence of
concerns about misappropriaton of AMiori cultural and intellectual property rightsfor
indizenous flora and fauna. Witin the context of kura kaupapa curriculum delivery, te
ngahere preserts a huse range of opporfunes for learmns about hei kapata kai: hel wahu
rehia; te wao nui a T ane; nzd matm and he puna mEtauranza, m dhiokio pltaiao.

1. HeiKapata Kai

Hewihi whakangau poalka Bnei whenua, heoi ano ke konet ano 8tahi atu kararehe het
whattanga mo te hunsa wharwhat kararehe o te nzahere. Ko nzd mom o kaupapa het

whakaurutangsa atu k3 plnei:

A whirtwhiribia he rautald kaute {whal ataurite rinei) te
maha o nzd poaka (me 8tali at kararehe) ka noho
mai k1 konet

A he aha te ngd whalkaawengza, ngd pinga ranel o &rd ki
rmungzat te nzahere

Elo t¥ahi o nzd tino pEpeha o te rohe net ka kiar "Nau mai. haere mat ki1 Hauraki, he qurs

*White, 2 {2008 Haratavnza Conservaticn Plan, = 4.
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te awhea ™ Ko te quts 13 he tipu, he kai, he mahinga taputapu. E ai ki ngd korero he tipui
mauma 1 Hawaki ra ano 1 te w3 o nzd waka o te hekenza mu. K ah3ere tonungd kdreto, 1
whakatdkia te tiputd ki ngd wihi maha pata noai te mootu 8ngan kihai 1 mau pat am, kiha

1 tipu pal mal —hiumneza k1 Hawraki ned.

He Wahi Rehia

Atui te whakangau poaka, Stira te patui ngd momo karatrehe katndkinki manu, ko te
ngahere o t8net talawd he wahi hikotkod, he wihi kohi 1 nzdmom o rau rongoa, he wihi ken
kowa torm. Heot and ko Stalu patat e pd ana ki aua 1 Zhuatanga katoa, k3 pehea Er81 raro
te mami o te kaupapa faki 1 a Papamianubu het pat here mad ngd urt whakanpd? He aha nzd
panga, nzd whakaawenza o 813 ti m om o mal katoa? Ko1a 13 te tun atanga o &talu ranzahan
mu mo nzd tau ket = hiere mai me te whakaaro hold m 3 te oranga torutansa o te Wao mu

a Tane. otira ko ana tamariki katoa

2Wac Nuia Tans
Negdrakau he lawi, he kontmako, he kaka, he fui, he k3, he kereru ngd pepelke, ned
punzawerewere, ngdnoke .

g3 Kainga Tawheo/Wahi Tapu
Hemaha tonungzi kfinga tawhito me ngd wilt tapu ket te takiwd ne1. He maha o rdtou kua
whakaatumai e Parelura White ki roto1 ana mahi rangsahaumo te tono a te twinei ki te B
Spll Whakamanai te Tirifl o Waitang™. Hea and, he maha and kiore and kia rongo k
orero, kdore and kia kite, kSore and t5tahi kia tae atim o 1123 tau e hia net. Ko te Ghua nei,
kuangaro kF atu te nuinga o ngd korero e pl ana ki te maha o nzd pd kdinga tawhito me ngd
w Al mpu
E at ki1 nz3 rongonga korero. ket tata ma f@hy ana1 whakamahia het okiokinga mongdwh
fua tipuna. Kua kitea e tetahi 1 t3nd orangai konet, heot ano, kdore hold 1a 1 te tine
maum ahara ket whea %¥r3. Eharai1 t2 meakakimihia het wahi tirohanza atum 3 te 1w1 wh
g, heot ano, he take pea kia mohio t¥tahd hei kaitiaki 1 t8r3 mShiohio m& ngd wi

whakatupu

-

* Parsonal communication with Robert Mo owan, Dept of Conseration on 13 '_l 06 and E‘m fzzzor Datrick

Emwn Echool of Geclogy, Gzography and Enviromment Soiznces . Auelland Unisersitron 127120
* available at www menzabav.com
“ihite, B [2 &Y Haratavnsa Consarvation Plan Haratzvnza Marzz, Kemzdv Bav Coramandal.
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b. HeiFataka Matauran
Note timatanga 13 3no o ngd kereme ki te ropu whakamana i te firifti m & ngd whenua ket t

fu |
=
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Enei taliw d, 1 thin ata hoki ngd ransahau e pd ana ki ngd kainga tawhito. Na, ahakoakua
mutu Etaht 0 aua mahi, ka ora totu Staht o ngd 1ngoa 0 aua wikht k1 munza pepd noatho K
Sote and te munga o &3 ka tingia K ronsa i 8takt mahere whenua, kdore ano &3 kia dta
titohia m&nd he taonza, he mahuetanza onamata torm ket reira. Me te maha hoki ongi k
Srero kdore ano kia kdhia het whakakili 1 ngd whamarua o te mdhio, o te mahata o ngd 1w

& fioho mat fiei.

Heltudpapa mo te matauranga me te kaitiakitanga
At the descnipive level. it 1s a strai ghiforw ard matter to understand how t2 nzahers and

taliutal m oana m av contnbute to the generation transmission and protection of knowladge

abowut kaittakitanza

- : 3 . = : Table 2 shows that the collection of
i s I (e = O e : :
£ ; i 35 & § informaton about speciesand
) i ; 1 : ; :
R techiiques or practices which used 1o
i L 5e hiere could be compared against
e v wrimide what & here to highlight changes,
e T e e
_L-a-_-_':::-'-.'-'-: differences or gaps and thus, inform
S = the identification of kaitizkitansa
Tahlel: Poszible field: for the collection of mformation =y T e
rabuirai moana and neahers items zoals. objectives and priorities.

In addition to inform anon about the presence or absence of species and practices. itmay
also be possible to collect more complex levels of information about m tauransza Mo, m
Shiohio phtaiao techinques. Within te nzahere and talutal moana, Table 3 suggestsit may
be possible to collect itformation about a ranse of kaitakitanga techiiques such as the
knowledze-base onwaka building, waka routes, navigagon currents and tides; harvesnng,
hunting fishing, kai preservanon and or species hahbitat, ecosvstems, foodchains and life-

cycles,

= Apts = mulberoy
~ Koana mahi mnzahay En2 { whalzritzhia me ngd tone 14 Tz Bopt Whakamana 1 te Tiritvo Waitanst
(Waitansi Tnbonal
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T able 3: Pozzible fieldz for gatherme information about kaitiakitanea technigues

The collecaon of information about waditional uses and applicatons will fiurther expand the
opportunities for learning abowut kaitaikitansa. For example, Table 4 has been adapted from
Mz Tipu Whakaoranga and presents a template of possible fields for gathenngs information

about traditional uses and applications™.
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Tahled: Poszible fisld: for collection mformation aboat trad inion sl wres and appbcaoon:

Within te nzahere and talutal moana, the tvpes of information that could be collected could
include thingslike the inzoa, nam ¢ or nam es of species alongwith thew whakapapa, kiwa
mypuna, dhna, hfecycle, hakitar ecosvstem, harvesung techmques, chemisiry and tradinonal

of contempotrary uses as kai, rongoa, raranga, whakairo or toi, construction, fishing,
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hunting scents, recreafion or past-ime activiies. The use of models or templates like this

will clearly mform the idermmficatnion of katnakitanza objectives, techmiques and pnonties.

In general this chapter of Rgpus bs Rawidd Rongabmu has aimed to samulate thinking
abowut potential opportunities for education about kattiakitansa that exist within te nzahere
and talaatai moana. Within this broad ranze of posable opportaruties, the kura whanau will
need to priorifise particular topics, themes and maran for short or lonz-term research and
development. The workload associated with development of course outlines, teaching
resowrces artd assessmett packages to enable the delivery of these topics within the kura
tuatahi and whatekwra curriculum would be arduous and ime-consuming. Indeed, it would
be impossible for a small kura to carry such a workload without substantial assistance and
support. The next section of this strategic plan will therefore explore possible sources of
support within Aotearoa at present that could be utilized to assist the development and
delivery of te ngahere and takutal m oana teaching resources, Kua whakaraupapahia ki
rungza net te maha o nzd take het ranzahautanza ma e 191 o t8ne1 awaawa 18 ne1. Perd and

te Edrero a rAtoumE, “Ahakoa he iti. he m3pihi mawrea’.

o PN BT,

“* hlanaaln Whamz [(2005) MeE Tipo Whakzoranza — the PeoplzPlants Databazz. Landeare Rezzarch,
Wellinzton.,




E. identifying, gathering & consolidating knowledge

This chapter of Rapus % Rawald Raneahizu will consider van ous methods, strategies and
directions for zathenng information about the nzahere and takutal moana. Such information
will assist the identification of priovites for research and developm ent of the curriculum
and teaching resources. Given the specific needs and aspirations of 2 Te Aho Matua kura,
i1t isimpaoriant that poteniial sources of informaton and support are filtered or sorted for
apptropriatensss ot relevance. Mote specifically, the following critieria have particular
relevance for Te RKura Kaupapa Maon o Harataunga:

A te ao Maon is the primary source of information for development of teaching
resources

A local knowledge, skills and expertize will be upheld, acknowledzed and integrated
o teaching resowrces where-ever posable

A acomprehensive review of alternative sources of knowledgs will help to identfw
additional content and support svstems

A teaching rezources will contribure to the generation and transmission of knowledze
about kaitiakitanza withun the kura whinau and community
A teaching resources will be developed and delivered in t2 reo rangzatira

Research Methods

Agzainst these criteria. a lavered approach to the implementaton of research methodologies
will provide the opporunnty to systematically work through potential sources of

inform ation and knowledse at the local. regional and national 1evels. In the first instance,
research m ethodologies will need to focus on the identification of Harataunza-specific
knowledgze, that is uncovenng the mformation that has a direct bearins on the historical and
contem porary expettences of Harataunza whinau, hapl, 1wi. The next laver of
methodologes will ivalve an extended literanire review to 1dentfy additional inform ation
that mav have relevance for Harataunza. The third layer of methodologieswill explore
supplem entary sources of assstance and support for the developm ent and implementanon
of Harataungsa-specific curnculum resources. The final laver of methodologies will explore
existing educatonal prosrammes and intianves that may help the whanan and commumity
of Te Kura Kaupapa MEort 0 Harataungza to build- on- zains and leam from otherswith a

comm itment to this kaupapa.

Implem entation of the above m ethodologies may be simultaneous or consecunve but
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katwhalkahaere will need to operationalize the objectives of Rapua hie Rawraid Roavgalha
and must have the capacity to work withreo M3on. Eachlevel of research methods will
aim to foster and enable the:

¢ idenafication of potential sowrces of knowledze

» collecnon and consolidanon of relevant inform aton

¢ scoping of potential support system s, initiatives and resources

o the mappines or lirking of knowledze, inform anon and support sources to

curticulum themes, topics or marau

In a nutshell. therefore, the primary objecave of level one to four research methodologes is
to1dentify sources of nformanon and support for the developm ent of Harataunga-specific

currtculum teaching resources.

Conscidating Harataunga-Spedific knowledge

The main objective of level one research methodsis the consolidation of local knowledsze
and expertise. Table 3 presents techniques that may help to zather this information.
Eesearch methods will mainly mnclude nterview s and focus sroup discussions withlocal
whinau: review of historical records includine kawal tipuna traditionally used to record
and transmitinformation. An expert reference group may also be established to consolidate

support and brainstorm techmques for the transmission of knowledze.

Methodology Oh jective

1. | Interviewsfocus group gather local knowledze, practices, experience,
discussions with kauwmatua, expertise; identify possible sources of support,
local experts tdennfy themes for fuither study

2. | Exzplore k3wa tipuna tdennfyv consolidate the inform anon contained

within waiata, whalkatauaki, moteatea.
tauparapara, whakairo, pOrakau, karakia and other
getwre’ artforms

Feview historical and archival  systematic review of information contained in AL

records specific to Harataunga  Jori L and Court records, reaty clamm s, radio and
film archives. books, theses articles and local.
regional or central authority reports

4. | Expert BEeference Group tdentify consolidate sources of support,

brainstorm resource content, teaching techniques

laa

Tablef: Level one techrogues for gathermes mformadon about te ngahere and takutal moana

The wvalue of level one techimques for zathering inform ation abowt hi storical experience and

identifving change-over-om e should not be under-estimated For example, the tuarmi of the




whare tipuna at F.akairoa marae 15 painted with a whakapapa of m ami, tka and m Statta
thought to be associated with the lifestyle of Harataunza whinau. This whakapapa may
provide a strategic plan or vizon for the restoration and re-dnwoduction of species.
Furthermore, while preparing for the WAL 732 wreaty claim Parekura White discovered
historical documents which showed thatin 1832 the boundaries of Haratauhgza were

defined by a ranze of nanwal features and acavifies

CAtthe mouth of the rnjr H::':"_.Iﬂ":._:,f.' wence by the sea coast to Te
Harakesks, arning E'h?:i‘:ﬁ inland to Hapapawsra, thence to Tapuas, thews io
Kaipana therce to Tokmea, thence to Tz Ranga. thencs fo Pulewhara Bd
turning thernice towards the seato Taraingapows, thence to Pirlph foahu
rurnmg r!:===-’.-:==’- along the bowundary of the lawd reserved for native occupation

ad cultivation to the Wabnoho stream, turnmg theyce &y the Wa
Steqn fo it function with the Harataunga river, twrnmg thewce glong the
~owrse of the river Haratauniga to the pobit of commencemeat at ifs mo k"

aimoho

When com pared azainst the recendy written moteatea, 4 Fihsnus Tipu 1tis evident the
names of landmark s which define the boundaries of Harataumeza, or the actual landmarks

them selves, have for som e reason chanzed during the 130 vears between 1832 and 2000
These reasons for change mav provide important information about the kariakitanza roles

and responsbilities of Harataunga whinau.

Appendiz One presents some of the research material that would be suitable for review
during the 1 plem entation of level one techriques. This does not include kdwai thputia
which the kura is already uilising within thewr daily routine. Dhaning all stages of the

inform aton gathermng process it will be important for the Kura to subscribe to an academic
lbrary with electronic portals to the comprehensive range of databases available. Many of
the electromc portals enable full-text access, for example - Te Kuypu Toho i ngd Pulepuin
Meneri o te Koot Whenua MZori. the Maon L and Couwrt minute book records from 1863
ontwards, T2 4ra the Encyclopedia of New Zealand and the newly developm ent N Digirz!
L ibpary for access to MEon newspapers and periodicals published during the penod 1842

"

to 1933

Literature Rawvew
The level two research methodologies will mainly involve an ex tenstve literature review w
tdeniify information that may have relevance for the development teaching resources about

te ngahere and takutal moanain Harataunga Appendix Two presents a number of resources
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that could be reviewed for this purpose. A wide range of electronic datasets and reference
materials have beenidennfied including academic theses and film or audio resources. Most
of the electronic datasets have te reo MEori zateways and some literature has te reo Maari
contenit. This Appendiz does not capture literature that may be held at Te Whare Wiananza
o Raukawa, Te Whare Wianansa o Awamidrangi or Te Wanansa o Aotearoa’ . It is highlv

likely all three Wiananza will cortain material that 15 very relevant for tus kaupapa.

Support Sysiems & Supplemeniary Resources

The main nbj ective of level three methodologiesis the identification of support systems and
supplem entary resources or netw orks to support the development, im plem entation and
delrvery of te nzahere and takural m oana curniculum content in Harataunga. [t1s
encowraging to discover the wide ranse of imitiatives currently available in Aotearoa, maty
of which are deliveredin te reo MAori. Appendix Three lists atleast twenty-eight electronic
portal s for inform atton about te nzahere and takutal m oana. Marr of these portals have te
rea Mol gateways and m aty have been particularly designed around the needs of Mo,
For example, Nod Iini g Tangaroa Nei Riporinga o ngd Ngdrara Unahi Mohs o

otearoq e Whakasra Ale I ngd Thid a Tane § ngd Whenua fua Rawslehia ¢ & Tangata

[EES

and Ngd PEpele me ngd Pungawerewsrs ¢ Astearog provide reo Miorn accessto
electronic datasets on freshevater fish, flora and fauna, spiders. birds and threatensd species.
The Holdaiga Accordis an exciting example of a Maon-driven kattakitanza initatve that
mayv also be of use in Harataunga, This mulo-lingual slectronic portal has been developed

by a collaboration of northem 1w1 to promote protecton of the m anne enironment.

In addition to electronic portals, Appendix Three lists a vast mmber of documents and
resources that atm to assist the development and implementation of system s or processes
for measwring, monitoning and protecting the waterwavs, ngahere and moana. Much of this
inform atonis produced by zovemnment agencies particul atly the D epartment of
Conservation (DoC ), Mimistry for the Envirorm ent (AHE ). Wanonal Instimte for Water and
Atmospheric Eesearch (NIWA), Enviroment Waikato (EW) and Manaali Whenua, Marmy
of these agencies have invested m the development of resources, expertise and support

services for Mdon. For example, MEon development teams are wotking at DoC, EW, MEE

Y P White {2006) Hamtasnza Conservation Plan, pe 4.
b o - Ao ;
" ALy Whemma Tipo was compos=d by Pakarila Hamizon,




and NIWA™ Most of these teams will do whatever thev can to meet the needs of a Kura

B aupapa MFon.

On top of the supplementary resources and services provided by government agencies,
Appendix Three identifies a wide rangze of sroups and orzamisations with expertise,
knowledze and resources that may assist the achievement of He Aapug Rauraid Rangahiau
objectives. Some of these are specifically-AFon tnitiatives and others provide Maon-
relevant content. For example, the Mahia winanza on whale resources, the collective of M
Fon healers and the r&1 ' hapl chatroom set up by Nz Katiaki. Furthermore, the NZ Plant
Conservation Network 15 dedicated to the protection of indigenous species and NZ Ducks

hosts a fascinanng website with online access to native duck calls.

Education Frogrammes & Supporiine |nfialiives

The final approach to zatherins information for the development of Harataungza-specific
teaching resowrces and curriculwmn content looks at the 1ssue of environmental education
resources, programmes andinitiaives. Appendit Fouwr lists som e of the education
tnittatives, programm es and resowrces currently avatlable 1n Aotearoa. Some have been
presented in te reo MEon bk mamy could be adopted, or adapted for use 1n a school like Te
Eiura B aupapa MMaori o Harataunsa.

Unfortunately, m ost of the interactive education programmes have been desisned for
delivery in the Englizh lansuage, eg www putm e.orz.nz. Oeean Policy pages for Kaids,

GLOBE cloud activifies. Wild Abowt N ew Zealand and www howsoffw ark s.com.

However, these imtiatives provade content and design ideas that could be adapted for use
within a kura Kaupapa settinz. With relatively little effort, some of the online factsheets
and work shops could also be adapted for use within a Kura K aupapa setiins.  Other
orgarisations like NZ Birds and the Namural History Unit Sound Archive have developed
electronic resources, ez bird images and bird calls, that can be downloaded for use in any
context. The Warld Wildhfe Fund ["WWWE) also produces environm ental educanon and
teachmgz resowrces for delivervin schools. In 2004, this orgamsation conducted a stocktake
of emvironinental educati on resources in New Zealand and was alarm ed by the lack of &I

Sori language resources. The development of reo AMEon education programimes and

" Tomana did not havs the authority to zsarch the literaburs held in any of the Winanza libmrias
“eg Marvwhenua, TeKiwazha

| ]
[en ]




resowrcesis now a priovity for WWE.

A number of orgamszanons do produce te reo Mot resources that may be smfable for use
in Harataunza. For example, Te Raun-Wailkiki Trust, funded through the MoE Learming
Experietices Outaide the Classroom (LEQC), tailor their education prosrammes to the
needs of schools at no cost to the school itself. The main teacher, Joe AMwray, 15 a known
speaker t2 reo MEort who has already worked with the Harataunga whanau, The Trst
mainly aims to teach skills for protecton of the environm ent ez aking data, use of GPS,

lagzing and downloadmsz data and already have assessment matenalsfor som e standards.

Auckland Museum have aranse of education programim es, workshops and services
including a reo MFon search engine. Fesearchers at the Auckland Museum will also create
new resources around the specific needs and olyectives schools ke Te Rura Kaupapa M
fon o Harataunga. Althoush developed for use in the sreater Wellington area, Take Acton
for Water produces a range of te reo M3on education resources and programmes that could
be applied 1n anv rohe. Similarly Brodiversaty NZ and the Nanonal Waterways Project
[WWP) have developed interacave, te reo MEon websites to assist learmng about
kaitakitanga. In collaboration with Te Eawerau a Maki Trust, Waitakere City Council has
released a reo MEort DVD called Nzd Katiala o t2 Maur which helps tamarilii learn how
to look after awa. Mostinspinng of all, however, 15 the Enviroschools programme
established by Environment Watkato. This orgamsation has emploved a Kattaki Reo to
deliver cutriculum-linked environmental programmes and resources in total immersion and
kura kaupapa sethngs. Over the last vear. the Emmiroschools prozramm e has been delivered
at a wharelura in Hamilton Thisis an exciting example of an up-and-mnning programime
that is ready for implementation in the kura kaupapa and wharelura semng atlittle orno

cost to the kura itself

The Emvironmental Momitoring and Action Project (EAAP) 15 also funded under the Mok
Learmng Expentences Outaide the Classroom strategyv. EMAP 1= a cleanns-house for
enviromm ettal education programm es and resowrcesin schools. The webste contains links
to many of the resources and programmes currently used in school s throuzghout Aotearoa.
EMAP egpecially promotes education resowrces and programmes that can be linked or
mapped to the NCE A curriculum , they have emploved a karwhakahaere for fhis purpose

and their website contains links to ex amplars and examples developed by varous sroups or




orgamisations, eg the National Waters avs Project Watcare, Environm ent Waikato, the

Universty of Watkato curmiculum checklist for tnydrologv and biodiversity rezoutces.

The development of reo MMFon emvironmental education resources 15 a prionty for many
orgarm sations and the availability of such resources will clearly improve over the next few
vears. [nthe meantim e, the development of Harataunga-specific teaching resources could
be supported in other wavs. Professor Patrick Brown at the School of Geology, Geography
and Environm ental Sciences at Auckland University believes his school would be willing
to assist the 1denafication and development of Harataumga-specific content and resoutces.
The School has the right mix of experience and expertise, they also have the capacity to
deliver in te reo MEori and are currently collaborating with Te Wananga o Awamu-3-rangi
on a similar intiaave. Professor Brown says Harataunza has a number of unique formations
and fascinatng sites that would m ake the development of education resources particularly
attractive and worthwhile, Similarly, MMaree Kleinlangeveisloo of the Marushermia ram at
the XZinistrv for the Environment believes her organisation would be willing to work on the

development of te reo MEont education resowrces for use 1n Harataunza.

The information contained in this chapter is not exhaustive and has not explored the usual
techry ques for development of teachins matenal in kura such as the use of the exemplars,
school joumal s and resowrces available through thetr own networks, the Minsev of

E ducation or Te Kete Ipuranzi®®. However, this chapter hasidentified additional sources of
inform aton. knowledze and support for the development and delivery of Harataunza-
specific nzahere and talutai m cana education and teaching resources withina Te Aho
Matua kura setting. Despite the availabality of fewer te reo MEori resources, a wealth of
support 15 cleatly available for kura who wish to pursue this kaupapa. In order to make
sensikble decisions about the relevance and 'or appropnatensss of educanon resources and
programmes for this commumity, the whinau and commumnity of Te kura Kaupapa M3on o
Harataunga will alzo need information about the National Qualificatons Framework.
particularly the options and oppormnities for assessment  evaluaton and formal

recogmifion of knowledge. This 1= the subject-m atter of the next chapter.

.
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|. the National Qualifications Framework

In Angust 2008, the Wharekura at Te Eura Kaupapa Maon o Harataunga lost one of its
tauira because hus family wanted a greaterlevel of discussion and debate about the
curriculum options. objectives and rationale””. This event was the culmination of several
attempts to work throush some of the issues that impact on curriculum delivery for a teina
whatrelwra wotking the satellite system in a commutity with very few speakers of te reo M
dori. Apatt from the burdensome issues of wotkload inadequate findins, difficulties
finding katako and not enoush support or resources, there is the need to zenerally mprove
understanding about opons and opporturities that may exist within the National

Qualifications Framework (NQF).

This chapter explores the NQF svstem from the perspective of a Te Aho Matua kura that is
striving to realise the educational potential of t2 nzahere and takutal moana as a foundation
for the zeneration and transmission of knowledse about kaitialatanga. Before attempting
this task, 1015 un portant to revi st the philosophical prineples which primanly underpin a
Te Aho Matua approach to engagement with the national curriculum and qualificattons
framew ok More specifically, some of the kev expected outcomes of a Kura Kaupapa
education are:

A protecton of the Maori worldview, spiritual beliefs, language, customs and cultural

practices

8 empowerment of whinau as govemors, managers and delivery agents of their
children = educanon

A wholistic, all round developm ent of the child. not just career orientation

A expansion of the learning ensironment to include marae, the wide-open spaces of
bush sea and sk and all other places which contnbute w learting

A excellence in educaton and high standards of atainment, with appropriate m easures
for assessins and evaluating the achievement of children at all levels of the national
curriculum

With regard to the national curriculum for a wharekura or secondary school, the Natonal
Certficate of Educanonal Achievement (NCEA) 15 onlv one component of the National
Qualifications Framework ba it 15 the main qualification for secondary school students. In
addiion to the three NCE A qualifications- Level 1. 2 and 5 — a student can also get
University Entrance throuzh the NCE A system. Marry of us srapple with the fact that there

are two pathways throuzh which a student can obtain the NCE A or University Enfrance

3l




gualificatons. One pathway 15 through the delivery and assessment of Achievement

Standards (A5}, The other pathwav 1s through Umt Standards (US ). Each standard 1=

assessed internally or externally for a set mumber of credits and the credits obtained from all

achievem et standards aswell as all unit standards count towards the NCEA qualification™

Lewel 1 Level 2 Lewel 3:
: 24 credits B mredits 20 oedits
hny A5 or US st Lawel T orhigher st Levald or highier) | {3t Lasel 3oor highear)
approved standards for LTERACY o N
approved standards for NUMERACY 7 el
A - = =
Eny AS or US _E_:_ j?:_r'z = _: _'f':__:_E_ =
IR = AL L NS L O Togiey
total number of credits required &0 B0 &0

T ahlef: Number and tipe of cred itz required for NCE A Levelz 1,2 snd 3

Table & displays the mumber and type of credits required for a student to obtain NCEA at
Levels1, 2or3. AtLevel 1. for example, a student must obtain 8% credits from any Level 1
achievem ert or unit standard and fulfill the literacy and mimeracy requiremerts. T he
literacy requirement can be obtamed in English or te reo M3on while the numeracy
requirem ent is gained from m athem atics, statistics and probability or panzarau™. Itis
possible, therefore. for a student to obtain the NCE A qualification completely in te reo M
Honi. NCEA Levels 2 and 3 do not have literacy of muneracy requirements but students

must obtain the set umber of credits at specified levels of study.

Both NCE A and Umiversity Entrance can be obtatned throush achisvem ent or unit
standards but the latter qualification requires a setrmumber of Level 3 credits, a higher
number of Level 1 numeracy credits and students must smdy at least two subjects from an
approved subject list™. Furthermore, itis not possitle to zain the University Entrance
gquahfication cam pletelv in te reo MEon. in arder to obtam the required mimber of credits a

student must study at least one subject the English langnage.

=~ Tz Efnanga Myt ongi Kum Favpaps Maor o Aotearoz (1598 ) Ipludine - Te Ahe Mot o z133 of the
Edvication et 987 — g Submiiss ion 1o the Associaie Minister of Edwraticn PO Box 148, Coromandal
= available at www nzos rovt n'nessassessment achimndex html




A chievement Standards
There are 731 achievement standards. These ate developed b the Mimistry of E ducation

(MoE ) and differ from umit standards in three main wavs:

¢ stadents receive a grade {either achieved merit or excellence)

» A5 are developed from MoE natonal curmriculum statements and are only used for
NCE A assessment within schools

» AS tend to have fewer assessment criteria™"
Aok have developed achievement standards for thirty diff erent sulyects {see Appendix
Eive). Each subject contains a matnx of roughly thr ee to eight standards designed for

delrvery at each of the three NCEA levels.

The achievement standar ds that have been developed for Te Eeo Maori and Te Eeo
Eangatira provide som e zeneral opporumities to smady kaitiakitanza components of e
ngahere and takutai moana [ see Appendix Six). However, the mote usual route for stadying

the emaramment 15 through the science and seography achievement standards.

Table 7 lists the achievem ent standards found within the matrices for Science and
Geographyy at NCEA Levels 1, 2, 3%, This table also presents information on the credits
available for each standard: when the Achievem ent Standard of Pasrewas Pastas was
created and whether Assessment Specifications and 'or Assessment Matenial hasbeen
developed. The externally assessed standards are shaded vellow and internally assessed are
shaded zrev. In general, Paerewa Paetae are a direct wanslanon of the Achievem ent
Standard. Both documn ents contain the criteria for achievement of the standard, explanatory
notes and comments abowut the quality assurance process. However, the Paerewa Paectae do
praovide an opportunity to whakamZon the kaupapa of each standard The only other way

this can be achievedis through the development of t2 a0 MEori assessment material

zoa Ecvinz'ncsaiacrp secontary T 7 LhimlSitermey and
T X

......... =i e L it PR, e b b g == =
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Table7 : Achievement ztand ard: snd szzezmment detailz for Science and Geography, Levelz 1-3

The presious chapter showed that several orzani sations are engagins m the development of
A5 assessment matenal for schools bt litde of this material 15 available in te reo Maon and
matauranza Maon worldviews ate seldom, if ever, presented™. The last column in Table 7
displavs the number of assessment m aterials that MoE have purchased for the Science and
G eography achievem ent standards"® " Only 17 of the 44 achievement standards listed
have azzesz=ment materials and none of tuzmaterial 1= 10 te reo MEori. Furthermore, none
of the content contained within these assessment m aterials reflects a Maon wotldview. For

example. the three resources developed for ASB 136 ask smdents to itnvesagate the effect




of sutface area on the rate of a reaction, the num ber of weeds in a plasing field and the
tmpact of slope on distance of travel. Similarly. the zeograply: assessm ent matenals
developed for AS8028 look at travel routes between home and school. traffic surveys and
how a dairy farm works. Although interesting and educational, such topics do not create

opportunifties for students to explore MEor worldviews

Untt Standards
The Unit Standards {US) are developed by three Standard Setting Bodies, 1e; the Nattonal

Qualifications Services: Maon Qualifications Services (MQ5) or Industry Training
orgamsanons. Lhus far, 17,038 US have beenremstered on the NQF. Unit Sandards differ

from achievement standards in a number of wavs:

e U5 are developed from MoE cuwrniculum statements s well a5 the expectations of
tertiary providers and industry

¢ U5 are more specific than AS, with more detail about the tvpe of assessment that
iz tequired

o each unit standard 1slocated within a particular classification system made up of
fields, subfield= and domain=

There are 17 fields on the NQE and one of thesei1sField MEon (see Appendix Seven). Each
field has up to 26 sub-fields each sub-field has a mim ber of domains and each domain
contains unit standards™*. Within Field MFon, 17 sub-fields and 647 unit standards are

currenfly registered on the NQE.

The Field MEori sub-fields, domains and unit standards are specifically desizned to reflect
MEon pedagogy, knowledze and skill=**. They aim to provide pathways for formal
recogmifion and maintenance of the m 3tawanza Maort worldviews., The Maon
Jualifications Service have chosen the wharetn to symbolise the kaupapa of Field MFon
see Figure 2} The disciplines, or sub fields, within Field Maori are represented by the
fourteen pou within the wharema as the place where nowledge 15 nurtured. The four

cotnerstones are Beo MIor1, Tikansa, Ngd Mahi a te Whare Pora and Whakairo.

=*zee ER[AD :’.e:u‘i:.g house for environmental teaching and asssssment msouross

=¥ avgilabls at www o ore ne's'comnmnitvnesa tasouress phic
*Each tick 1—j:f=~5==1:: 2 mroures, same AL have vp to four sats of zssssament matznials, others have nons,
" Eome domains are currently empby, 22 hangaran inFizld Maon, bot the voit standands are vnder
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Figure Z; The wharemu that zymbolizes the kaupapa of Fisld M aori

Table § presents some of the unit standards found within the Envaronment MEon and

G eneral Education Maon sub-fields. Itis easy to see why such standards would
complement the implem entation of kamakitanza teaching and assessement resources at Te
Elura K aupapa MFori o Harataunza. Under G eneral Educanon M3on, for example, the
Level 1 Ptaiao domain provides opportunities for students to study the use, significance
and tikanza around kShatu kararehe preparation and native mamm als, birds, insects and
matine orfreskewater fish for Maon. Under the M3on Geograply domain, a student could
gain 13 credits towards NCE A Level 1 for wnting abowut rel atonships between the natural
world and atua AM3ori: 2 Wao nuu 0 Tane: tapu noa, m ana; whakatauaki and aroha.
Environment Mdori offers additional opportunities to study kaitiakitanza at higher levels.
Orther Field MEon sub-fields and domains contain unit standards that would also assist the
development and delivery of kaitiakitanza teachins and assessment resources for te nzahere
and talutal moana especially the Tikanga-3-1w1, Kaupapa Matatt. Kaupapa Tangzaroa, W
dhi Tapu and Te Whakamahi Whenua™. In comparison with achievement standards, a umt
standard approach to curriculum delivery clearly offers more opportunifies for students to

smady matenal that is particulatly relevant for Maon.
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The MFori Qualifications Service have developed some assessment resowrces to assist the

delivery of Field Maon unit standards. As with achievem ent standards, thi= work is

patrfully slow and more resources are wgently needed™, However, a lra may wish to

tale advantage of the opporfurnties for students to aclueve one of two additional Field M

Fon qualificanons. Te Waharoa, for example, 1= equvalent to NCEA Level 2 and Te

Nzum Awais equvalent to NCEA Level 4. The requirements for both qualifications are

deliberately non-prescriptive, enabling Kura to structure assessm ent content around their

own objectives and aspirations. Furthermore, if the cowrse 15 structured carefully, a smdent

can getthe NCEA Level 2 and Te Waharoa qualificanons smultaneously.




Q. challenges for the kaitiakitanga curriculum

The preceding chapters have attempted to provide a framewotk for exploring the
educanonal potennal of te ngahere and mkutalt moana asa foundatuon for the generation
and transmission of knowledze abowt kattnakitanza. In the first chapter, He1 Rorero
Whakataki, it is susgested the pur st of a kaitiakitanza curniculum will facilitate the
realization of Te Aho Matua aspirations for Te houra Kaupapa MFon o Harataunga. The
second chapter identified some of the opportunities for learming and knowledze-creation
that may be found within te nzahers and akutat moana. The third chapter looked at
alternatives for gathenng information and establishung support systems to assist the
development and implem ertation of teaching resources within a kura kaupapa settinz. The
previous chapter has presented inform attion about the national qualifications framew ark,
specifically the pathrsayvs and options for form al recogntion of katiakitanga knowledse at
the wharekura level

Within the discussion presemted thus far, a number of obstacles or challenges have been
tdentified for whinau wishing to shift the direction of curmculum delivery at Te Kura
ELaupapa M3on o Harataunza towards kattiakitanza of te nzahere and takutai moana. Such
challengzes can be zrouped within the followins catezones:

e clarificanon of the kura s swatemc direction and viston

¢ whinau participation as teachers and fnutors

¢ identfang curriculum targets and priorities

¢ development of teaching and assessm ent materials

e funding

¢ m otitoring quality and effectivensss

D s
Clarification of the strategic vision
For any organizaton, the strategic viston or mission statement 1s an important declaration

of mtent purpose and the reazon-for-being. A stratezic vision explains the underlvineg goal,
objectives and expected outcomes of investing time and energyin a particul ar initiative or
direction. In this case, the main expected outcom e of Rapus hie Rauwiald Remgalziuisthe
establishin ent of a kura cwrrteulum that helps kura tam anki-mokopuna, whianau and
commuity to learn about kaiiakitanza. In order to dem onstrate the achievement of this

goal, the kura must be able to define what 15 mearnt by the term kaitiakitanga. [t isimportant
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that the kura takes the aime to clanfy and describe their vision of kainakitansa, to idenafv

and explain the kev charactenstics and indicators of kainaki and katiakitanza.

Ifroll-projections are arything to go by, the demographic profile and associated needs of
tamariki and whanau at T e Kwa Kaupapa MFori 0 Harataunza will changse dram atically
ovet the nextfive-to-ten vears. The wharekura 15 squarely positioned to play an
increasingly impottant role in curiculum development and delivery Withou the
manaakitanza and aroha of a tudkana kura, ranzatahi aftending the wharekura at
Harataunga. over the last few vears, would not have been able to contrme their journev into
te Ao MFon. Althoush the experience of this alliance has been posiive and worthwhale.
with numerous successes and achievements, the satellite system holds vanous limitations

for the tetna kura, specifically:

A for practical reasons, the curriculum offered at the teina kura must fit within the
cutriculum that is offered at the tudkana kura™

A for practical reasons again. rangatahi at the tena lura all study the zam e subjects,
that 15, they are not akle to choose different opttons

A it this instance, the tudkana kura teaches to achievement standards. the unit
standards are not able to be studied

A by sheer necessity, the satellite arrangem ent is with a kura in another rohe which
means Te Kura Kaupapa Maori o Harataunga is not helping to strensthen the
capakility for wharekura delivery within pare Hauraki™

If Te Rura K aupapa MFort o Harataunza decides to embrace the developm ent of
kainakitanga education opportumities, then the 1ssues of wharekura curriculum eptions and
teaching to achievem ent standards will need to be addressed™. Itispossible for ateinakura
to offer unit standards or other subjects that are not norm ally part of the mukana curriculum
but tis would impose addinonal workloads on the mikana kura. Evenif the teina kura
developed all of the teaching and assessment materials, moderation by an accredited team
at the tudkana kura would still be needed In other words, the tudkana kura must be willing
tottrvest precious tme and resowrces m the tetna process. Before reaching this point the
teina kura will need to fullv investizate and 1denafy the addifional standards they would
like to deliver. For anitnformed choice and decision, Te Kura Kaupapa MEorn o Harataunsa
will need to wiEnanza this issue and decide whether unit standards will be beneficial for
curriculum delivery™. Both teina and tudkana kura would then need to engage in strategic

plamning and preparation for the infroduction of any addifional standards over ime.




Within Te Aho Matua, kura are encowraged to create opporuniies which accommodate
diff erent stvles of learmng and actually honour or uphold the dfferences between
children’ s atwributes, talents and abilities. This approach to the learning emironment 1s
underpinned by the principle of kotahitanga, that co-operaton, combined effort and
learming how to waork together is one of the more important lessons in te ao MEon, creating

patits ays through which the long-term wellbeins of whinau hapli 't 15 assured.

With the current satellite arranzsement, wharekura students at Te Kura Raupapa Mon o
Harataunga have to studv the same subjects. In term s of kamakitanga. however. it may be
mote beneficial toimplement a system that fosters learmning of different but related shills,
rather than the same set of skills. Life expenence within Harataunga, has certanly shown
that one personisnot able to do evervthuing, that the burden of carrvineg parfcular kaupapa
must be shared, that different people have different sets of =kills all of which conmibute to
the overall achuevement of goals. [tisprudent to wonder whether kaitiakitangais any
differenit” If momtoring kiwi isthe task, for example, itis likely that some, but not all of
the tawnra. will eryov tram ping throush the bush to collect data. Perthaps some tawira would
be better suited to the data-entry, data-analvsis and reporting aspects of the task? Perhaps
assessment materials can be written to capture the vanous roles, functions and components
of an inherently collective task” Within the Nanonal Qualifications Fram ework, there may
be waysin which wharelkura students can understand and experience how kaitiakitanza
happens in the real-world that whanau need to co-operate and work tozether around
particular kaupapa with different members performing different tasks and developing

diff erent sets of skills. Rapus fie Rowald Rangahaw provides opporirities for the kuwra wh

gnau to think strategically abowur these 1ssues, to plan for change around specific goals.

smnilarly, the principles of kotalutanza, co-operaton and working together alzo apply to
strategic thinking about location of the satellite arranzement and strensthening of the
capability for wharekura delivery. The decision to satellite with a tudkana kara in another
rohe was motivated by three main factors: the belief that Harataungza does not qualifv for

wharekura stamis [ or funding) under MoE criteria; the fact that none of the other kura

*% tzachins and assessment materials are not available for other subjacts

* namsly. not encveh human resosmess to provide options

*2 Te Kura K aupapa Miorio Harataunsais the only Kve Kanpapa in Haurald at pressnt, others ar= in the
pipdine and a number of schools have imald vmits

= Fizlg Maor nnit stand ards provids morz flexibilibe for kaibalditansa delivery
T RIQE and MoE aévisors ars willing fo attend hit for this purpos 2
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rum aki in Hauraki had reached wharekura level and relationships with the selected tudkana
kura had alreadw been established. However, 1t seems the nules m ayv have changed and
Harataunga could becom e registered as a Hauraki-based education provider with capacity
to deliver urit standards at the wharekura level™ Furthermore, there may even be wayvs in
which Harataunga could meet the MoE cnteria for wharehura status. In Wellington, for
example, a mumber of rumaki kura have recently combined to become a wharekura™. This
may also be an option m Hauraki. In Manaia, the kura rumaki s already teachung at the
wharekura level and Hoterini is definitelv working towards this zoal™. Rangatahi and wh
Gnau who have come through the hilinsual vt at Corom andel Area Schoaol have also
expressed an interestin the wharekura option””. Althoush of little tangible benefit thus far.
the Hawralki M3ori Trust Board have a strategic commitment to Maon education with

= = 2 § . AT ar
Haurakitanga and the Environment as key curnculum prionties™.

Molwhia au & ngd fiamga o Haw ad

Kia toa ida td manawa pu he Maori okt reo, 16k il 165 mana
n3 Tolo Renatas Havrala MEor Trust Board

Eegistration or accreditanon for delivery of wharekwa standards would hold a tiumber of
advartages for Te Bwra Kaupapa Maor o Harataunga including the likelthood of more
students, increased funding and teacher allocations as well as opportunities to design and
develop the content of our own Te Waharoa and Te Nzutu Awa qualifications.
Accreditation as an educatton provider may also enable the Kura to pursue options for
delivery of kainakitanza programmes within the wider community of reastrafion as an
LEQC provider. Cleatly, m ore inform aton isneeded g the issues of wharekura status,
developing wharekura capability withun Haurala and education delivery within the

comm ity are worthy of gemune conaderation.

1

In summary, Aapus e Rowald Rangahau requires clarificanon of the following strategic

directions and 155ues:

O will achievem ent standards, unit standards or both sets of standards best assist the
deliverv of a kaitiakitanza curriculum at Te Xura Kaupapa Maon o Harataunga?™*

A in terms of kaitiakitanza, isit more bensficial for students to leamn the zame kills or
different sets of skills and how could this be incorporated mnto curriculum deliversy?

8 does Te Kura Kaupapa Maor o Harataunga want wharekura status or registraton as
ant NZQ A education provider” why? and how could fusbe achieved”




A should Te Kura Kaupapa MMaon o Harataungza contribute to the developm ent of
wharekura capability in Hauraki and how could this be achieved?

Whanau participation as teachers and tutors
There 1z a wealth of Inowledze about kainakitanga within the kura whinau and

commuity. Amons divers for example. the flowenng k&shai 15 a son that kina are fat and
milky and ready to eat Those who fish know when where and how to catch the different
tvpes of fish, they know the tides, winds and currents, how to navizate by the moon and
stars. The hinters and zatherers know what berries, fruts and leaves to eat, what rongoa to
take, where to drink, how to surinve and keep warm, the perilous places to avoid. The
weavers and carvers know where to find thew materials, how to harvest and prepare it for
use. The people here have knowledze abowt buildins ponga, mkau and raupo whare, some
can remember walking the tracks that stretch from one side of the peninsula to the other, up
to Moehau and down to Papa Aroha, across to Kapanza, Koputauaki and Whangzapaoa.
Cthers remember the ongimal names of places and stortes about historical events that mark

boundanes and wihi tapu

Despite the abundance of skills and expertize, an exchange of information about this
knowledze-base can. more often than not. only happen in the English lansuage. The vast
majonty of locals do not have the slallsto comverse in te reo Maor. This creates a
challenge for Te Aho Matua kura with a commitment the normalisation of te nzakaun Maon.
O one hand there 15 the gemune deare for whanau o be mvolved in the wansmission of
local knowledze and skills. On the other hand, evervday usage of te reo MEori is essential
for the development of lansuasge skills, particularly am ong pepi, paopao and nohinohi. The
kura kaupapa is a place of safetv and protection for te reo Maoni, one of the few havens left
in a m oderny world where English and American culture are the accepted tradem atks of

global assimilation.

Te kura B aupapa Mon o Harataunza needs strategies to overcome tus challenze. For
example, the following techniques are among those that could assist the ransmission of

local kattiakitanga knowledze witlun the kwra enviromm ent:

3} T

ersomsl comsmumoabion Pama Peta, MOE adiizor, 22 December 2005

zrsonzl conmmumeation, Mersana hlala-Ange:, 22 Janvary 2007

Personal commivmcation Debra Bula-hlsthana Hawrala Son Trust Board, 26 Janoany 2007
* A stratesw for devalopment of te o Maon slalls wonld be nz=f =g for these ransatahi,

32 avmilable at www havralomseri conzwhat we do htns=educztion

st ¥ T 2 T ¥ i & bl - i o i -
* the 1sspes of which agditional sendards should be add=d tothe comcslvm and when iz discsssed belos ]
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o interview kaitiali local experts to identufy and gather information about kev steps,
stages, practices, philosophies, tkansa

¢ take photozraphs illustwrations, tmages of each stage, step. process or tikanga

o create video film footage of enfire tikanga from beginning to end

o research Mdon kupu and termmologies

e whakamaon te reo of all rezowces — documents, labels, talkover on video

¢ consolidate inform aton irto single resource for katako delivery within the kura

o whakam3on delivery of the resource by local expert, 12 they present the
practical ‘ex periential components but the katalko describes'presents all of the
mformation and supplem entary resources in te reo Maorn

Focus groups, expert reference sroups and literature review may help to add detail,

contex tual information and expand the content of teachins materials when necessary. Ina
few cases, the knowledzeable expert will have te reo MEori shills and may be able to
present the inform aton themselves In some instances, the wharelura students m ay be akble
to develop resources. [t will be im portant. however. for this work to be stuctured and
planned around pre-identified curriculum tarzets and priorities. In order to do this, the kura
will need to gather baseline information about the skills and knowledze-sets available
within this community. Budgets and funding will also be needed to cover the expenses of

resource development.

Identifying curriculum targets and priorities
The second chapier of this document breflv looked ati1deasfor learmng about kattiakitanza

from the nzahere and takutal moana. A mum ber of possible curniculum themes, directions
and topics were identified. Clearly, the taliutal moana and neahere are sources of

inform ati on and knowledze about kapata kat, w3 rehia, ngd mamimoana, te waomu o [
ane, nzd wihi tapu and puna matauranza m Shiohio pitatae. Appendix S lists additional
themes and topics that som e kura whanau have expressed an interest in studyving. Atfirst
glance. 1t seems as if a wide ranze of opfions may be sutable for inclusonina
kainakitanga kura curniculum. Inreality, however, the rate at which a kura curriculum can
change 1s frustratinsly slow, only a handful of new topics can be introduced for stady each
vear. Anunportant challense for Te Bura K aupapa Maori o Harataunesa will be the
establishin ent of a fair and svstematic processfor 1dentifving the priorities for research

development and implem entatation within the kura curriculum each vear.
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From the scores obtained in this example, the developm ent of teaching and assessment
materials for waka ama, kw1, kararehe and kina would seem to be an tmm ediate prionty
for the kura. The remaining topics fall into medium and lons-term priority sroups. This
table contains other inform ation that could assist decision-making abour relative priorities.
Although m ost topics have sttong support systems, meaning the capacity to access
networks, litks and supplementary sources of information, the ursent need for mechanisms

and strategies to faciditate deliverv in te reo MEori 15 once again highlighted.

Given the time, workload and cost associated with development of new course outlines and
teaching materials it would make sense for the kura to place a high priority on topics or
resources that buil d-on-the- zains of tnifatives and skill-sets alteady operating within the
local community, such asfishing hunting and mitanyes which come out of the Nz3

Wherma B dhui project Harataunza Conservation Plan.

In addinion to butlding-on-zains witin the community, the kura may want to factor other
twpes of information into the prioritisation process. Table 10, for example, shows how
rafing scores could help to explore the ranze and breadth of information availakble for sach
topic including mataurangza Maort perspectives. Similarly, the rafing svstem could help to

diff erenniate between topics which have ready-to-use cowurse outhnes, teaching plans and




assessment materials that have already been tnaled in the lnwa kaupapa wharekura ssting

such as those offered by Enaroschools and Te Baun-Watkakd Trast
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Tablell: A framework for ratme the amount and’/or gualin: mformadon about pozzible zoud v copics

Other types of information m ay also have relevance for decision-making about curriculum

priorities. As a kura kaupapa M3ori, it 15 im portant to think about where and how potennal

studsy mpics may fit within the six essential learming areas of Te Aho Mama: Te Ira

Tangata, TeBeo, Nzgdlwi, Te Ao, Ahuatanza Ako, Te Tino Uaratanga. For wharelura

purposes, potenfial study topics will also need to be mapped to the natonal qualifications

framew otk including particul ar measurem et or urut standards.
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Tablell: Template for mappming curricubm subjects to Field M3ori domams
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Table 11, for example, shows how potential curnculum subjects. topics or themes could be
mapped to relevant domains and sub-fields of the A0S developed Field Maon, This would
precede the m apping of each topic to specific uit or measurem ent standards.  If desired
the content of curriculum topics could also be extrapolated to the mainstream scientific
dizciplines - particularly science, biology, chemistry, phyvsics, mathem atics, astrology,
meteorolozy and inform afion technolozy, This may help to provide evidence of Kura
ELaupapa exposure to the hard sciences. To assist evaluation and monitoring, the kura may

alzo want to map the cortent of each standard or topic to a set of kaitikaitanza mdicators.

In terms of techniques to assist whanau decision-m aking about prionties for development
and implementation within the kura curniculum, a scoring or weighting svstem holds
several advantagzes. The rating scale 15 onlv one of the techntques that could be used but it
does allow: the various attributes of each topic to be quickly sorted and differentiated mnto
groups. [ he establishment of a systematic and ngorous process for decision-m alang abowt
curriculum priorities will certainly help policy development and make a useful

contributdon to the formalitnes of kura review.

Drevelopment of teaching & assessment materials
Literallw thousands of measurem ent and umit standards are registered on the NQF. each

standard has assessment specifications that are developed by the Mum strv of Education or
New Zealand Qualifications Authority. Theoretically, each standard also comes with a set
of assessment plans and m aterials that am to guide, inform and supplem ent the
development and delivery of course outhnes and teaching tesources. Inpracoce, however,
assessment materials have not vet been developed for many, if not most, of the standards
and matvt of the registered standards cannot, therefore, be utilized or offered within the

secondary school system-".

There 15 a process for the development of assessm ent plans and m aterials. Tvpically, these
are created by the schools themselves with support from Mok or NZQA advisots or
relattonship managers. As already mennoned some external organisations have invested in
the development of assesam ent resources for schools, ez NIWA, Environm ent Waikato,
WWE, Take Action, Waicare and Te Kaun-Waikdlkd Trust *. No matter who develops

them, all assessment matenials have to be moderated by an accredited team to ensure they
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meet NZOQA criteria and requirements. Given the scarcity of assessment matenials for many
standards. the Mimistry of Educaton 1s very interested in purchasing the m aterials that have
been developed within any one school so they can make them available for use in other

”
schools-.

The cost of developing assessment m aterials ishugh, generally bevond reach, for m ost
schools. Tim e and lmman resowrces must be invested in researching the content writing
course outlines and the development of teaching resources aswell as assessment plans and
materials. Good planmng and preparation 1= also important to ensure sufficient oime for

moderation and fine-tuung before wn plementation within the classroom.

Chapter I has shown that T e Kwa Kaupapa MFori o Harataumeza will need to invest heavily
in the developm ent of teaching and assesament materials appropriate for the delivery of
kaitakitangza curriculum standards. Some assstance is avalable throuzh Maon Adsisors at
the Teacher s Colleges and the MQ)JS School Relanonship Managers both of whom are
funded to work wath kura for this purpose. Netther the teachers nor tOmuaki at the burain
Harataungza have the time to engage in research and developm et of new assessment
materials. Fundine will be needed to employ somebody specifically for this task. In the
meantime, the above prioritization process should identify the few, ready-to-use, tereo M
For assessm ett m aterials that could asast the delivery of kattuakitanza curnculum
standardsin a kara kaupapa and wharekura seting, eg the Ensroschools prozramm e and

Te Kauri-Waikdld Trast.

With rezard to teaching resources for the kattakitansa curriculum, a ranse of mediums
could be used including handowuts, illustratons, carvings, purakau, video, photography and
electronic form ats, One excifing 1dea, the kura has already worked on, is the developm et
of aninteractve software programin e called He Tipus Wihakamahararia Itishoped dus
software programm e will be a tool for the collanon, consolidanon and wansmission of
knowledge thatis gaitied from Rapus e Rawa’d Rangzhiau m aformat that can be
accessed by all aze-zroups within the kura. The hope 1= that kata tamanki and ranzatahi

will work on the development of this softsare programm e themselves.




Itis envisaged He Tipua Whalsmnahar atia will be an interactive, 5 dimensional graphics
programme that smulates the exact contowrs, charactensiics and lavout of the land, bush
and sea m Harataunza. When entermg this programme, the user will become a fipua, manu
kfmlku or wattua that flies above the whenua generating information and instillins
knowledze about the insoa, whakapapa and kainakitanga of each awa, m aunga, wihs tapu,
puke and siznificant sites including ancient passageways, custom ary food gathering places
and battle sites. Over time, 1t 15 hoped He Tipua Whalemahaatia will evolve to collecta
wide range of information about het kapata kai; het wihi relua, ngd manum e nzd kararehe,
te wao i o tine, he puna m3tawangsa, mohiohio pltaiao. Each tamait will have their own
usernam e, password and opportunity to customiise and create theitr own kaitiakitansza

knowledzebase.

Append Nine presents the information that has thus far been zathered about posatle
methodologies, costs and umeframes for the developm ent and creation of He Iipuz
Whalemmaharatia. As with any mnteractive medium , tis programme will have the capacity
to store large volumes of inform aton, so within anv of the three opions presentad, there 1s
ample space to include tests, homework sheets and classroom actvifies for educational
purposes. Within the extended kura whanau there are kaiwhakahaere with the skills and
expertize to manage this project as well as ensure the goals are realisac and actually

achieved.

Funding
Progress towards the strategic vision and challenges which have been presented within

Rapuz he Rawaid Rangahau will require a s gnificant financial mvestment. The main cost
is human resources. With fundineg, Te Kura Kaupapa MEor o Harataunga would have the
opporfunity to ensure that people with the experfise to assist this kaupapa have an absolute
cofmmitment to the completion of specific tasks and objectives within required ame-frames.
The workload s too heavy for reliance on the zoodwill or voluntary input of kura whinau
and staff. The timuaki and teachers alteady have a full workload, they will sall need to
assist the planning and preparatory phases of this wotk, but do not have the time to lead
such a project. The kura whinau and commumty also have an im portant contribution to

make i1 planting, preparation and decision-making roles, bt the weight of tus workload




must be carried by people who can focus on the achievement of zoals, without the worry of
having to earn an mcome elsewhere. Dunng the irunal stages of this project. it 1s emvisaged
at least one but preferably two people will be needed for project-manazement and research
components of this work. Both people will need te reo Miort skills. From: tin e-to-time,

consultants may also be needed for specific tasks and expertize.

The second reason for needing financial support isto cover the working expenses generally
associated with project manazement and research tasks, eg consumables,
telecommurnicattons, subscriptions to academic librartes. venue and facilines for mnterviews

and meetings, some transport and accommodatons costs.

The third and final reason for funding is associated with the development and production of
teaching resowrces. In general, this funding would provide the leeway to bring in people to
help with photographic, video and electronic images or graphics as needed. Wotkins
expenses for the development of He Tipua Whakamahar cria have already been budgeted™
but tus project will also need funding for 1ts own karwhak ahaere and project m anagement

plan

A number of agencies have funding opporturdties for tmifiatives that focus on kaitiakitanza,
protection of the emvironment, the development of curnculum assessment materials and o
the advancement of Maon knowledze. Appendiz Tenlists some of the orzanisations that

may be responstve to funding applicanons for Rapua fe Rawald Rangahau purposes.

Manitoring Quality and Effectiveness
Thiz document has idettified a number of variables that could ke used to build a framework

for measurinz, monttonng and dem onstraang the effectiveness of Azpus fie Rawas

Ramgahiau as a strategic research plan for the whianau and community of Te Kura Kaupapa

be demonstrated by the achievement of expected ocomes and zoals. Amonsst kura
tamariki, whanau and com mumnity, for example, Rapua fis Rauiald Rangahau specaifically

aims to:

A facilitate the realisation of Te Aho MEma aspirations

A create opportunities for leaming about kaiti akitanga within the lura curriculum

£ establish processes for formal recognition of kaitiakitanza knowledze within the
Natonal Qualifications Fram ework

o
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A empower the reclam aion of kaitiskitanza within kura whinau and the wider

COMIMMU Ty
Expected outcome Indicators of expected ontcome
1. Facilitates the s increased awarenesz, debate and ownership of
realization of Te Aho M TAM aspirations

atua (L AM) aspirations ; , o
' rE » active and vibrant kattialatansa cultare

# advancement of matawranga Maort katiakitanza
perspectives

o whinau commumty itwvolvem ent 1n kura as tutors
atd teachers

» co-operative kaitialitanza tazks with assessment
at NCEA levels

» iticreased uptak e of kaitiakitanza career opions
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o I_EE'I_mﬂr ab':fut_ activities, assessm ettt materials
kainakitangza within the

: : o active involvement with ™ =3 Whenua B ahw and
kura curticulum =

Harataunza Conservation Plan

¢ collaboration with marae and others for
kainakitanga

» implem entation of te reo MEori environmental
education programm es

» zradual mtroduction of options and altematives
for kainakitansza studies

3. Establish processes for e clarification of kura position on teaching to

i':“'_“_l:; _rE':':'?It“ Dﬂlnfd achievem ent or unit standards
ratfiakitanza knowledse : : np— - .
B SR = » working relationship with MoE MO S advisors
within the NQE : P -

» zradual expansion of kura curnculum to nclude a

wide range of relevant standards
¢ ittt oduction of Te Waharoa and Te Nautu Awa
opporhuties

iz Appandin Mins
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1. Empower the
reclam aton of

active invalvement in katiakitanza of te nzahere
and takuta moana

kaitakitanga within kura
b 2 i ¢ developm ent of kainakitanga skills and expertise
whiEnau and the wider e i
B within the lura commumty
COMN WU ”

establishment and strensthenine of mutually
beneficial networks, alliances and working
relationships

» efigagem ent in joint ventures with the marae
and or community for kaifiakitanza purposes

form al acknowledzement of kaitakitanza skills,
knowledze and ex pertize wittun the commumty

uptake of wutaitives and strategies for the
tran=mizsion of knowledze abowt kaitialditanza

Tablell: Example of a famework for meazwrme and moniorme progrez: wwards the achievement
of Rapua he Rewels Rongohon outcomes

Eeneath these broad catezones, more detailed inform ation could ke collected by butlding a
framework of indicators destgned to measure and m onttor the actual progress towards
particular outcomes, gains or achievements. Table 11 presents aranze of possible
indicators. Amonesst bura whinau, for example. sy different variables could help to
measir e the outcome - “Tacilitates the realization of TAM aspirations’, 12 increased
awareness, debate and ownership of TAM aspirations; active and vibrant kainakitanza
culmre; advancement of matauranga MEort katiakitanza perspectives: whinau involvem ent
in the kura as students, mitors and teachers; co-operative kaitiakitansa tasks with

assessment at NCEA levels and increased uptake of kaitialitanza career options.

Both quantitative and qualitative responses would help to zather information about the
achievem ert of zoals. In some cases, simple vesno responses would be sufficient. In other
cases, small surveys and'or detatled descriptions of particular actisites and achievements

would be needed

In addition to the achievement of goals and expected outcomes, the progress of Agpuz hs
Aautad Repigahnu could also be measured against set targets and deliverables First and
foremost, an i portant tarset 1= clarification of the above-mentioned stratesic directions
particularly the 1ssue of curnculum delivery through m easurement or wit standards,
Another i portant deliverable 15 the establishment of a fair and systematic process for

identifying priotines. With regard to curriculum changes, progress will be slow and




incremental. with just a few additons each vear. However, Table 13 shows how the kura
could plan the introducaon of new teachins resources around set targets for each

kainakitanga theme.

Kaitiakitanga theme # new teaching = teaching = teaching
resources each | resources afters | resources after
vear Vears 10 vears
hei kapata kai 1 5 14
het wih refua 1 every 2% vear 2-3 3
he wdhi tapu 1 every 2% vear 2-3 3
1123 manu 1 every 2™ year 2-3 3
nzd kararehe 1 every 2°° vear 2-3 3
te wao mu o ane 1 3 14
hei puna mataransa | project per vear 3 14

Tahleld; Pozahletareetz for d evelopment of new teachme rezources around kaitiakianea themes
In thiz way, the breadth and ranze of katiakitanza teaching resources will gradually
increase and tawra will have more options for study. Furthermore, the collection of data on

achievem ent of targetsis another way to demonstrate effectiveness.

The concept of kaitiakitanza itself provides another paradizm for m easunns the
effectiveness of this stratesic plan  If the kura takes the tim e to define what is meant by the
term s kaitiaki and kaitiakitanga they could then think about what it looks like 1n term s of
specific knowledze, behaviour, atatude or techiiques. In definins the attribages of a
kainaki, the kura will create their own standard for conceptualising ex cellence and this in

furn, will be the ultimate measire of success and achievement




U. timeline & action plan 2007-2016

The few rem aining pazes of this docum ent present an action plan and ameline for
implemennang the vanous strategies and obyectives that have been discussed withun Rqpus
he Rauiad Romgabou. This represents a process for operationalising the educational
potential of te nzahere and talittal m oana as a foundaton for generating and transm itting
knowledze about kaitiakitanza within the whinau and community of Te Ewra B aupapa M
fon o Harataunga during the ten vear period 2007-2014. Table 14 prezents the key
activities, patfies and actons that are needed to realize the wision of kainalitanza
knowledze wransmission throush the curriculum at this kura. Table 13 presentsa posaible

timeframe for achievement of kev milestones and objectives.

The first acovity the kura whanau and commumty will need to embrace is winanza. During
2007, it 1= envisaged at least two winangza will be needed. The first winanza isneeded to
examine and corfirm the lawa’ s commitm ent to kaitiakitansa, asa core curriculum subject
and foundation for long-term tnvestm ent and development. This winangza needs to happen
as soon as possble, 1n the first few months of 2007, If the kura whinau and commumnmty
choose in favowr of alons-term commitm ent to this kaupapa, then a second wEnangsa will
be needed to clarify strategic directions and mtenfions on a number of critical 1ssues. After

this, thete will be annual winansa for reporting, priotity sefting and evaluation purposes.

Strategcally, it1s envisaged a mum ber of funding applications will be submitted dunng the
ten vear planming pertod The first will be a relanvely small application seeking base-line
funding to cover the appointment of a katwhakahaere {project manager} and katrangahan
for aninitial 18 month period. Itis hoped these two kaimahi will be in place by the end of
2007, During this penod the kaimahi will establish the necessary framew otk of
relationships, processes and procedures and write funding applications around the specific
project costs of 1dentified priontes, egidennfication of prionties, development of

resources and assessment materials and montonng

The timeline has been developed around funding applicatons being written every 3 years.
Thizis the normal period for project funding and a reasonable nmeframe for the
demonstration of outcomes. Monttoning. evaluation and reporting processes will inform the

witing of funding applications. In general the applications for base funding and project

Lh
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costs, At least two of the funding applicatons will be for base funding but others will be

wittten around specific project costs. eg He Iipua Whakemmaharatio

In addion to the kaim ahi, a steering commaittes will be setup to manage and momtor
progress. This committes will be made up of the kaim ahi and representatives from the fawa
and other agencies such as Ministry of Education and MMor1 Cualifications Service when
needed The steering committes will be m place throughout the duration of this project,
Thev will meet as and when needed and act as the mteiface between the kaimahi and kara
whianau, keyv tasks will include resiew of the models for the 1dentificaton of priorities,
whakam 8ori and resource developim ent and mapping of topics to curniculum standards. In

essence, the steering commititee will have a quality assurance role.

In thi=s context, the term “resource developm ert”™ means all of the activities associated with
the development of resources, including research m ethodologies for gathering local
knowledge, expansion and whal.am3ont of content, aligrn ent with other teaching or
assessment materials and ame associated wnting, creanion or collation of the acmal
resource. The implem entation of research m ethodolozes for resource developm ent will

comn enice shortly after the kairanzahau has been appointed, in early=2005.

Aspart of the process for identifsins priorities, kura whinau will consider the
acceptakility of two ready-to-use. te reo Mot emaronmental education programines, If
acceptable, 115 envisaged these programmes will be delivered towards the end of 2007,
Addtional curriculum changes will be rolled-out over ime as the resources and materials

become available.

AMlonitoning and evaluation of project achievements and outcomes 1= plammed to commence
at the end of 2009 and will, thereafter. be repeated at two-veatlyintervals. The momitoring
and evaluation processis imed to inform wiEnanza, priorifisation funding applications and
reporing. Furthermore, the completion of an evaluanon report will s znal the bezintmng of
a new cvcle in the project with new priorifies and curnculum targets. If curnculum targets
and prionties are achueved. this project will produce a raft of new teaching resources and
assessment materials that will be appropriate for use in ary kura with a genuine

cofnmitment to the transmission of knowledze abowt kaitiakitansa.

T « it o -
He ao te rangl ka dhia
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Tahle 14: Action Plan for dve implemsentation of BKapus he Kautald Kaneshaw ob jectnrez, 2007-2016
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Table 12: T imeline for the achiey ement of keyv mulemone: and ohjectm ez, 2007-2016
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Appendix One

Harataunga-spedific information: reference material™

1. Electronic Databases

NameTitle

Comment/explanatory notes

dori
MNBor Land Court an index of Maon Land Couwrt records from 18635 to the oM e
Minute Book present day, aocess throuch subscription of arrangement
with an academic hbrary
:—:Eﬂ_t"_‘."_:; sher Index of M | index to names contined in the Journal of Polynesian some
sort Placenames octety 1 892-1010 available through subscription or by
arrancement with Waikato Untversity library
Wangi Tribunal elzctronic access to Tribunal reports (1087 prazent] SOMmE
Beports available through wwwowaitanei-tribunsl sovins'reports
2. Reference Books, Theses & Arricles
Name/Title Comment'explanatory notes reo M
dori
MBori Landeoust Minute | full textcopes held 1!33& Land Court Dhstrict Offices, SN E
Books Archives NZand academic | J::Laus-'_
hizdicinal foo 3 MANIECT 'ip[ by Richard (Bick) Howell for the NZ Army
propertizs of native bush | in the 19405, no kmown copies (requests submitted to the
in Harataungz and NZ NZ Archives & Walcurn Army Museum)
Archazelopical an aricle by G. Barten, avatlable through the National
landscape of Kennedy Library
Bay
The MNEort Language in | P. Martin {1986), repert for the NZ Council for
Coromandel, Kennedy | Educational Reszarch. Welling ton
Bav& Minas
NEori Trustee: In the Lezearch paper prepared by Parelura White (1993) for
Intar=stz of Whom? N ster of Public Policy, Victona University
Haurala Tresty Claim: prepared by Parelora White (19%9) on behalf of ned hapd SN E

WAL 782

e tom, contans history of Ngat Porou land occupation,
includes map document, Tz ditional History Report and
information on hizstorical pi zitzs and achzdulzs of owners

._‘ma.hl_ Treaty
WAI 866
Haurala Treaty Claim:
WAL GG

Hatme

submitted by Pakirtld Harrizon (2000)

FE

prepared by Sam MNoeke (2003) on gold mining and
timber Heense revenue in Harataungs

Haurala Tresty Claim:
AT A

- e et
Nata Neape Te Mana,

Te Ohzki

submitied by Rotohere Neapo (2003) documents some
NErutauhu ribal history i Haratsunga
thesiz, Korchers Negapo (2001) on the Masta Npapo mn v

Harataunez. available 2t Watkato University

Searching for Synefgy

Beflaxivity, indigencus scienbific identities and
conservatory va alues: towards 3 new mustainab th 7, Phid

Thesz Katie Simon .JEE:';: Watkato University

Ngd Whenua Bihw
Proposal

AT Johnston (2004) for Harataunga and other blocks on

1

the Coromandsl Peninaula

Thav

rellow hizhlizht means a copy of the dom

pimant of resonres i3 avatlable within vz w hinan




Harztaungz Kawenata

Harataunga
Conservation Plan

Kennedy Bay Ammmal Pest tcome Montforing
Survey, ! M\ Gy 2006, Neg W hem'.a Bihm
: aL:L.ma W h:: {2

i'i":
ey

Local regional, cantral

authoriby reperis

Harataunga-zpecific information is contained withina
number of ofhicial reports and papers. 32 the Diept of
Conservation has conducted ecclogi alt*p.,ua o several
occastons, the local‘regional Councils have maps,
photos raph s and other relevant mformafion

3., Fidm, Aundio & Other Eesources

Name/Title

Comment/explanatory notes

reo M

aorl
Folk who live w the Bay | A vizit to KeanedyBayon the E”‘i‘fmaﬂﬂél ?EILLT" alz, 20N 2
Radio NZ§ pectrum documentary, (late 70s) interviews

with Riria Harnson, Curhy Hale, Dick f—:“"=-_|. and others
"-’-.'h.al-:a'[::a'[:a of zpecific destgn whakairo, ks,
cowhaiwhat pattemms

:u

film on contemperary Harataunga expenience. MNEon

ol A IR
Telavizion { LA

4, Other rauemi‘resoun

I'ces

Name/Title

Harztaung 2 Marae

Comment/explanatory notes

contatns whalkats, mluenlk. kewhatewhat atterord:
patterns and designs that may have relevance for t=
nozhers anutal-:l..-'_-.mﬂa.tu zo the mranui

reo A
dori

under construction arcund Harataunga-specific

Mgl Urn o Maats Nedpe
MNaras

kaupapa themes

LA
]




Appendix Two

Extended literature review: reference |ist

1. Electronic References

Source/Title explanatory notes reo Al
dori

Mot Nutpepa ACCESS dl cugh NZ Dipial Libraryavailable throush 4

(15421033 academ : libraries

T2 Waka MEorio peri :l*. al I:u‘t:;uhh by P Negata in Turanganui, access fo v

Aptearoa (1884 1 text articles via the NZ Digital library

Takitimu: hoea te pettodica lpub shed by C. Webb in Gisborne, access to ¥

waka, ha! .'L.-_l-_u:-.: arbcles via the NZ Digital Library

Transactions & full-text access to scienbific, research articles written about |  some

Proceeding s of the NZ (1368-1961), articles by Elsdon Best, William

Hoysl Sociefyef N2 Colenso and others avalable af hifp l_t‘._?.tl?.;:.i.t.Eﬂ‘i"..tE

Ngd Tangats MNEor biographies available at ¥

Taumata B au www.dnzb sovine dnsb Mson defanltasps

MEoriLand available throueh the University of Auckland Tome

Legizlation

The Mo subjectindex fo MEort reference matenal avalable Soma

Biblicoraphy through Waikate Universiby

T2 Ae Hou {1932- MNEort relevance matenia “n'r: avatlable at 1012

1975 wwow.teschou natlib rovinz'teachou'allthumbnatls himl

He Pikaka a guide to MEort sources at Archives NZ available

thr cugh academic libraries
Tz Ara Encwelopedia 2 wide range of miormation about tradibonal Maon

of N2 lifastyie. avatlable throush wanw. team sovinz
Te Haurapd an introduc fton to researching fribal histonies and T0me
tradifions, Charles Foval (1 092) available at
wiww reotewsh com ~nAauckl akren3fl homl
Flora & Faunz conizms research raports on Crown laws & pelicies, MM some
Treafy Claim, :Cilp-ﬂp&""‘-‘* kaitialimnga prachces, ltupa..Lc:uew
WALG2 otganizms, mitsurangz MEorl and onga, taditional

1L'J'h'3 and ::pﬂﬂdLh ties, indigenous ecosysiams
available at www waitangi-

trtbunal eovinz r=sourc=s researchreports default 2:ip

Ci%
=




4, Reference hooks, thesesand articles

Source/Title

N Medicinal Plants

Comment'explanatory notes

5.:G; Cambie, RC & Cooper. BC (1937),

reo M
aori
L0Ime

Hauraki Customary
Indicators Report

(1900) available from www.mfe rovt nz'publications

A Mion Historyof
Tekemamn Bay

The Maori Tribal
Hiztories of Hauraki

thestz, MNark Tles (1981}, Auckland University

biook by JP Nicholls, a
Library

-ailabe through the National

Whakaatangas o ngd
Tikanga ote
Whakapurareanga o
Hauralki mo = mahinga
koura

i30hEa

Tulu Tho

man sttt by Tiemi Make (1 396), available through the

Mational Library

an'i.u trated encyclopedia of traditonal MEort ife.
available throueh mostacademic libraties

Nrid kotero

Buatapu |

(5]

N lohi

I
o
=

LD

Fizhing for Kzhawat
the Watapu Baver

contains discusston about MEort maditional fishing
pracfices and customs, edited by Anamu Beady,
Universiby Press, Christchurch

arttcle by Koro Dewes m Te Ao Hou 23, 1938

I_ '::::'ﬁ thato Tribes
1984

._‘ma.hl_ Treaty

WAL 1030

Hatme

spbmitted by the __aufal-.._. ort Trust Board, document=

the l=torv of Haurakt i

The :n-‘-‘-mpcran‘ Us
of Rongoa Maon
MNed Waks MNEorn

FAE O

Hoobert MeGowan {20000,
Umiversty

Anne Nelzon (15810, [1'3: 2z origin and dew
contams 1:1..11:% 1:-'5t‘3 and potis

D) thestz. Waikato

elopment,

o Meherd:

¢ ff Evans (1997}, 2 histonical account of the furst
VOVAging cannoss, contains maps & bl =1aph1'

thesiz hi‘imﬂrm Fudge (1993} Nassey University

An tnvesitgaton of
Tuhos Madicinz] Plants
E itt tiog na 2 aroha

T |

theis by Darryn Hoste (200 3), Waikate University

a qual r_- 2 exploration in the realms of MEon healing,

hesiz by Aonique McLeod {19

Nei Riwat Maon

2
o0, Watkato Umiversity
thasis 2001). Au

G‘l-;h“iﬁ__arh_ (2001}, Avckland Universi v

Tz Whalkailks
Makes or bresk

thesiz, Hone Kaa (2000}, Avcldand University
adze manufac e at Tahanga Quarry, t

Turnst (19520

The function; dasign and
diztribution of NZ adzes
a:'.*.n’-ﬂ,al Ecological
ftywledes i

Maranns Turner {20000

thezts B . Auckland Universty
alternative perceptions for conservation kmowiadge,

thests, —-_l"'l-:lla mzey (1903, Auckiand University

Lt




v of MEor —‘-.I:—v ence, thests Nora Jackson

Archaelology, CRAL

~
(]
pa
i
h

v

[(F4)
-
]
[N

GI3 and Pouto Peminzula | (1997), Aucldand Univeraby

Te Poin Bokin M3 Kaio re? pata: Kavpaps Tiakina {1993), discusses
past and present kainakitanga techniques, Biapure and
mifaiisi reserves

Interpreting GIS as a2 the AEort Enpe tetice, thesis Chnie MeDowall (19903

mediator between intent | Auckland Univeraty

ind experizncs

P3 Dismbuiion in NZ thesis Ken Gorbey {1970). Auckland University
Oruarangi: the Louise Forey (1998) contain: maps and dtagrams,

archazology and materizl | available from the Nabonal Library
culture of a Hauaki g
Hape-ki-Tuarangt the histery of Mamtahy by Wirsmo Mathi &= Some
Ranikaheke (1041), wanslations by Graham George

Troublezome Specimens | 2 study of the relationship between the Crown and the
tangata whenua of Haoraly 1883-1304, thesis John
Hutfon (1993}, Auckland Uniersity

Coromandel Coazial a surveyof arc ha&a‘-.cgt:al sties on the Ceromandsl

Survey [:cﬂm_u'.a Easdale § ztal (1982) includesmaps,
available from National L tbrary

Coromandel in the dizcusses Ngit ?“rm.. a2 nlem ant in Haramunga, book

Golden Davys by Sam [ha]_ﬂlﬂaﬂ (15

Tz Takotoo te Whenua | Taimoana Turoa & Charles Royal (20000, history of the
people and landscapesz Haurzli

Groldfields of the books by L. C:mpl:e!.l (1895}, J. Downey {193
Hauraki Peninsula Wan 'hcp (1897} snd H Cadell (1806) availab
the National Library

Taylor's MZ MEon 2 bibliceraphy of pub.i:a tons on MEen and Merion ¥ some

publications from books and articles published prier o 1970,
available throurh most academic libranies

Horouta the history of the Horouta waka. ¢ omptled by Haronga, SoMmE
TH, Gordon, P & the Halbert whinau, '_999

Pakanga ki t2 Tai MNeat Porou budh survival techniques, onginally O

Rawhiti published in 1213, reprinted in 1327 tt'. iwi Publishers

Te Takutat Moana Intzrnational Research Instimte for Mo & Indigenous zoMme
Education, Untversiby of Auckiznd (200 3)

Te Whinau MNpana: ngd | Ngat Tahu Trust Board (2003) oS

L:at.papa me ned thkanga

MNEor fishing gear A study of the de 'i'.Cpl‘l‘ﬂ[ of AMBEori fishing gearin the

-

North Island, thesis, Fleaner Crosby (1966, Auckland

Universty
Tangaroa thesiz P. Cletus (19920, Auwckland Universtty

- —

Which Natrve Plants can | Andrew Crowe (1997) - lists nattve plants, Maon

I srow here? names, discusses habitat’'ecelogy

Lifa Size Guide to and other common plants of N7z native forest Andrew
BManve Trees Crowe (1995), lammated flipchart

A field guide to Native | including those eaten by MEoni, Andrew Crowe (1983 ),
2dible plants cf"_‘f?_' infermation about how te recognise, MNEor names
Which NZ Insect’ Andrew Crowe (2002)

FPotzonons ‘__"".E.tlEE & MNorthern Regional Council {1993)

Funri in NZ
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Naurdoch
contatns maps and names of nvers i Harataunga

Iz _1"'1':-"' 21 [zzuss for M

e i
R i 1A .,_u-.":"

Diraft Water & Saniary
A

e

briefing paper (2006) on concerns about impact of
current regulations for MEori, available from
maris. bargh Bvuw.acnz

Thame=-Coromandel Dizimet Council evaluanon of
regions watsr quality. section on Harataunga

Title

5. Film. audio resources

comment/explanatory note

reo AL
dori
LoMme

Miaras

.

Tl

s

T

MNEori D

Waka Fua

search sertes for relevant content

available through NZ Film Archive, produced around
1293, 2 combined episods of programmes shown on
Marae and Waks Hua, ex plamns the uees of nzfive planis

and medicines
) :h of }J’_" Film Arc h.':E- for relevant topies, 2g
! ua Wa imoans, Ngi Tamarila 3 Tine

Wyd
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-."-'.-l\.- ;\.d.
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Appendix Three

Supplementary resources

f. E lectronic datasets/resources

Ovrganisation /Contact Details

name of database/resource

MNEmsbry for the Environment
www.mfzgovinzpublications

Biodiverst v

ey biadiversits

Aeporting on our Emvironment — I::rcvif‘e-
for measurement and oiom toring
frashwater, land, scolegy. bindiversiby,

_,
-
I3

b
r—
[EY]
.
in
IS

mammals and seabirds, benthic invertebrat
and plant biodiversity, fishand mode
Ngd Iini a Tonparca — electronic guide to M

Fort names and frezhwater speciss

elacfronic databas= on NZbird and
birdnames, produced by Ormthological
Societyof MZE

‘w:: icual :t‘.:!i"IJ[E of Water &

Aquaiic Flara— :[u'u: : guide {with pactures
and MBort names}

Aquatic Faung — quick guide (with picures
and MEori names of :peh B =5

Freshwater Information NZ —web-base
programms to assist the mva_ufemen:e:'
water qualr* r

Atlas of NEF =.==.,rr-~ aier Fish— contains
NAMES, i diztineuizhine feafures

I-

1_:-; 5

Holuanga Accord available at

www fishd Uconz
OEE =

Freshwater Invertebrate Ideniificagion Guides

Traditional Macri Weather and Climgte

1*1u’d ‘-.'m!ua' slzctromic databass on
tton of the marine snvironmeant

lfaﬂaﬂ ki Whenuz

e i - — -
s landesreresesrchco.n=

mEhazssindsx s3p

|.'.|

-
o

Y- _-'_."'-.!t Whawisranga People Plants

— contains waditional uses of NZ
nafive plants, names mui'...“_ﬂ_l.lf-'l perties,
. proverbs, techniques for prezerving
Iipu Aoiearoa — zlectronic database on

z
j.

}-5_’1':!.311:: icludes ferns. mosses, algas

_I“.'S: Aitanga PEpeke o Actearog — electronic

ase ofl ::115::url lﬂ""f!:t‘l’-r.!?* NZ

B
E,~

E Lnghi Mahe o
fearea — hm‘aumz databazz on N trees

haiora aig I ngd iinia Tane I ngd
rug kua Raweie hia g 12 Tangara — online
access fo resources on Tz Waonui o Tane
e luding seabirds, forests af] .:i shrobland s
threztened species and monttonng technigues
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Vea Aitempa Tuara-kore a Thane (NZ
nal Invertebrat== BUGS

Terrest

MZFungi—electronic database melodes
mxonomy and patholosy, MBort summariss
G138 Poral— huge elecronic dabase of maps

and landfzzhires

Soil=Portal
Land Environments of NE

Plantz Portal — online pateway to NZ plants
G1B on Mative 1: anis

National Vegetation Survey — online sceess fo
mforma ton zbout terrestrial scosysizms
Reconstructing _t‘.'.f'.Eli_—‘um_‘t‘. Seftlement
Impacts on the Vegetabon of NZ —electronic

rammes for land management and
restoration

1 o e lialet _.."'.-. T e iy = =
The Green Toolbox —ontline access foe
ity

Indigenous Tonceps, values and knowladge
for :ustawnable d "1“1:1. 1t— zlideshow
Flora of NZ serjes (6 volumes)

Images of NZ freshwater iI‘.TEf[Et!i'aEEE

7. Reports, publications & other reference material

Organisationw ehsite title/explanatory notes

Department of Consarvation MAcri methods and indicaiors for marine
www.dec . rovi.ng DrOEclion: & process o d.=nu'*: tehu to
measure the health of the rohe moanz of Ngih
Konohi (2006)
Maori methods and indicaiors for marine
p”:r:::'.'s_:ﬂ' Neati Konohi mnterasts and
ex pectabions for the rohe moana (2005

Ik
[

Maori mei hods and indicaiors for marine

protection. Mgdti Kere interests and
ax pectations for the rohe moana

Proteciing and restoring our natural hsmage -

= - A PN
nPfEZ_'..EI. ruids LU |

WZ Threat Clasafication — system to classify
mdigenous species threat of extincion
Pingao recovary resoutces and models

-'ﬂ'-". A,

Narine Mammal Action Plan 2005-2010 —
overview of species, threatsrisks, shatepizs

Frosz—a ranee= of rezpurces on native frog s
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‘uﬂn. try for Eh Environment
www.mis govinz publications

T.

A Cultural Health Index for Streams and TOME
Warerways: A tool for nabonwide use {2006)

Lsing the Cultural Health Index: How to om e
azs25s the health of streams= and waterways
(20050

Oceans Policy (2006 —a cure nt propramme
worl locking to improve the sustainabilite

e,
(=]
B
w1
o

¥
'Q
2
La

3 i
L
=
Oy
%]
o
I—
fas
=
]
o
HE]
2]
1
E
i

Effeciive particiarion in resource consent 10Mme
processes: aguide for tangata whenua (20033
Whacamau i ngd Koupapa — making the best zome
of iwi management plans uider the Resources
:'_anﬂr=1n¢n[_ ct ::-,_

i
|-'h.-|

itg Uote Highia—toolsfor
patticipation — ways i which
'TIE:L."l use of the RMA (2006)

rotecting our Mative Plants and Animals: SN E

E ommumnities 1n Actton {2002}

raater MEoit =MIe

g
ANEHor can makes

Land Environments of NZ(LENZ) — inctudes TOMe
full colour atlas, scalesand guidalines fora

claz=ift -'ar-n:r system on sotls and landforms
Ereshwater for 2 suzEinable fumrs: Izmes

eItk

and DL‘F' otz { 2004

MNew Fealand: a valuable body of water

Keaping owt coasfal waters clean (200 4)
The New Zealand Stream Health Monitcring

i
i E
TAY 1000
L

aned Assessmert Ko — SHLAK (160

Flow Guidelines for Insteam Valuas (vols oM e
A&B) (15998) contains sactions on A& on
valugs 1t1:11—:|u.1=ms-ﬂ:3

MItquranga for Susiainable Hapi SN E

Development (2004, Harmsworth ot al
The T ﬂ@y Project (2002) MEon community  some
EDE..E for srhancing =c BECEl G health

Environment Watlate

WRRLEW L ESVIRE

Wetlandz creating and snhancmne wetlands Lo e

Coastal Water Cualiny Toma
Beachcare — Fl'E:E:-'_"l"'tl ﬂui*'== es
W How Healthy are Our Rivers? (2006) - W

EcoquestEducation Foundaton

contzns thformation’ resources on how to

monitor measurs the heglth of rivers

Muddy Feer: Firth of Thames Ramesar Site

L'pdaxe (2004) produced by Ecoquest

-:11.._?.['.311 | Lun:ic. o, dascribes methods and
techniques for measwing the health of coastal

ECOEVEIRIME

Ci%
e 1




Biediversity
bicdiversitye

[ —
Ry g RA

L

a guide to acquatic insacks
Ent omological socte

NZ Orchidswrittsn t_u_:_ the NZ Native

{produced by
by of NZ)
Orchid

o dF

E&E-ar:h_‘.

sfizale Whemus (Landcsre 2 epllab

Ll

www landoarerssesich conz

framawork |

renons values and GIS: 2 methed
1SeRy

orafive rezearch modsel for "-"“1.1-"'t'”—" =N

(NN diae

discussion paper

and Lo

Plight of the Eereru (2
g with
Co-srdinared Monito: ring of NZ Werlands
): MBori environmentz! performance
ands

e |:.
e

matzrizl 1§ o

002)

| IEAE C E

indicators for weatl

(004 ) supporting

[F]
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(85

trdizanous L:'.,ui::'.!:.__
wicorporation of radifional
tikang a into contemperary MEori
x4 thaﬂliauﬂﬂ...t‘. process (2003)

Fep:, ton the

Can non-markeat valuation measurs
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8. Organisations, groups & networks

Organisation

contact details

riand ko "'Ei*"".-"
ormation and ressarch

AT
FEL e

futurs

comment/explanatory
notes

IS

MAdshiz Coastal Manins

133 Parakowrai Road, PO Box 26.
fiahia LE-‘ 837 ff'"

winanga for MEort on
recovery of whale resources,
traditional uses, customary
practices
network o

—

Ng3 Ringa WW W NW.CONE f ZBon healers, v
Whalkzhasre otz Iwi rezourcas on fraditional
MNEen foods. ronges, manu
NZPlantConservanon manne.tsli@xtracons anationzl network, commited  some
Memwork 02761833580 to the protaction of

digenons spectes
NZ Camivorcus Plant  brianquinn@iwhoosh.c webst e and resoutces
Socieby
NZ Bud Society www.nzbird s com imag 2z, MEeri mythelegy sofme

Dk NZ

-ducks orenz

arange of 1=
inc luding onli

eall=

LT O A

| = =

£ )

& Bud NZ

U

ztandbird.ore n=

o

wide range of nformation

monitoring scology,

— =

protecon §

wenw . mitanda-shorebird conz
David Blair, 03 4330258,
waw. kattiaki ore iz

i




Ned Kaihaky woaw kattialatanga co.nz I pﬁ'haart:m.nf:wﬂka. o
Hitatives, evetls
NZ Native Freshwater wwwnzfreshwaterofpnz mformabion, tezources and ome
Fish Society s

'l

T & = o o] itn . ok = r ol P s [ =
}1 Ecological Society wownres ore nz rezourzes and links

11 Mational Trust www.natonal n st .ore.nz wetlands, coastline s, natrve ome
1 National Tru nz it onal st org n wetlands, coastlines, native 285 is
habitar, streams, thraatensd

ipeciss, 3IC 1115-::"::-n:

Fish & Gams NZ wonw. fishande ame otg nz resources and 1y
Mpshau Envitonment  wwd.mer o1g.nz eneral information on
Group MNipshau conservation 12suss

Federation of MEon www.foma co.nz‘pan 1:3111_.' netw 1L:: link c:' ome
Authoribies (FOMA) relevance for MNEori, ex watet

1'esuiaucn, :'lma faunz

MEertIndependence wew.actesrca wellinstonnstneg | nebtworking on issues for M o1m
Site Zor =g water

line Commumnity WAW.CONVEITE OIT iz pma wWalsr | ne m‘cﬂ-:mg and pAnut on
Action Natwork water iszues for Mion

P

World Wildlf2 Fund — wew s wiore iz networks, links and resources
NZ on habitat protecion, marine
sivironment. threatened

pecie

(e
[P

Lt
[ ]




Appendix Four

Education intiatives

9. General
Organisation™Name of Eesource

Title

reo A

dori
Te Kaurt-WaikGikid Trust, contact Joe tailor-made programmes for schools, '+
Aurray 027 248 30904 registered LEOTC provider, free to
www, telaun . .ors fnz schools. aszesament m aterials for
btology, Eengraph 3
Mamztry for the Environment san Polic vPapes for Kidz —has
www.miz rovinzismesoceansluds html iﬂ::'tma-_ off 011 ]f‘:l.l"i'.._itt‘g se¢a foods, the
impacts of human activities on land and
the introduction of marine pesis
Envirenment Watkato, contact Dean King Envitoschools Programme — a rangs of ¥
(manager) Pine Eamp!: Il {reo Maeri tuter)  programmee, resoutees and acovidies
(200 800 401 for schools, teachers and students,
wowwew g ovine ferschoeleindex him Kaihaki Reo tutor and E:-;p&ﬁﬂn:e
wortking with Wharelura,. 2 senes of
currie plum-linked -'eaching uiifs,
focusing on sireams, rivers and the
coast
Wattakers City Council, bz ep*"‘utﬂanh-::uum: resomcE on ¥ Y
wow watakere goving na rux fichand 2 te 20 Mot DVD
led Ned Kaitiaki o e Mawri
WAICARE pm:ms stream education and
W WAICATE. OTE AT assessment resourc es and course
outlines for secondary schoools
rnvi.rct'm*ﬂml‘afcnimri.tw & Action Project  educaton resources, _"md'.ng and SOME
funded through MoE Learning Experiencas support, links to more than 38 education
Outside the Classro f:?_EDf;_‘. resources, focus on water (hydrelegy).
WWOW.SM AP TSN Ore 18 solue 85 phis atmesphers, soil and biodiversity,
highlights {2 reo MEort resources,
emphazziz on o pa tibilify with
secondary school curriculum
Mational Waterways Project collates'develops waterways resources
cotitzct Kathryn Hicks for xhools prcvm q..=.1::1I:L—1.1m ts of
(hicks k@ rzn= govi nz) ; '“11:. exemplars for delivery to
SRR ISE.OTE COtL RN Achisvement Standards
resources curnculum him
Nzttonal Waterways Project— NWP te teo MEon interactive .;::r:itg: to help W
Pollution Detzctive Multimadia Module siydents learn about pollution | also
www.nwprsnz.org conentnwp fachindex. available m CD-ROM
him
Aptearoa Cloud Chart ¥

wnw emaprsns org pd FGlobeClondC hart A4

poster o help studeniz learn about
cloud identfication

6o




Tradttronal AEon Westher & Chmats
Forecazting
WL wEsci s e co.nzpube

posterz'maort chmate pdiview pdf

GLOEBE

it epdi. globe sov/traminematertals him

PoEEr e

¢loud ac L"..IZ‘“._:TE*C irc ez and
al development for teachers

enline

B fezzion

Take Action for Water

VR R T O )

an educational programme on ¥
protection of the water and
environment; can be deliversd m t
?-..'icri comes with a wide ranse o
ucafion resources for teachers and
amdm::: eg Take Action for Water Bug
Card, Stream Health Beport Card,
Vetland Workshest
NCEA curnculum checklists for
watzrways and biodiversity resources

NE A=mociation for Environmental
E ducation www.nrase ofg iz

Wild About New Zzaland
www.owildaboum= conz mamste hom

7

workshops, forms, resourcesand
femral -oordinators

a handz-on blodiversity investizabons
and action programme about protec ton
of wildlifs, websiie confains inks to 2
FRNZE | of resoutces for primary and

i

Upthe Cresk

www. biediversity rovinz

an interactive webate to help mmarnk v
learn how fresh water supportslifz, t2
reo MEor porfal

The Whitebatt Connecton, Ngd Maun
Npana Conservation Trust
www whitebaitconnecion.co.nz

e
Jaa
i
==
=
et

an action-bazed snvironmental zoMme
2 u:auanpcrr_mm: for pro
sireams and fivers, provide workzhops,
tzaching resources

[0 O

;::ah and Gams N7

wwnw. fishandeame ore nz

a range of sducation resources and

packages

www. fime. ore nz

wwwnzbirds.c om birds birdsone himl

an interactive natmre adventurs for
teachers and children, developed by NZ
Ecologicesl E.xlerc

pieture’zounds of 13 native birds

Namral History Unit Sound Archive,
www. archivebirdsnz webbasenetnz imdex ht

f
TEl

www.howsto fiworks.com

birdsound zlbums and photogalleny




Kot Conservaton Club,

wwna koo ore ne

fact sheets and teaching resources on

nzfive birds, pesiz, ngahere

Avckland Mussum, a wide ran geo of education programmes, i
ww ancklandmussomcom web ez hibitions, workishope, student
programimes, research services
thcluding a te reo Mot search engine,
will develop specific programmes for
kura schools
World Wildlife Fund — New Zealand anvironmental education programmes
www wwiorgnz for NZchildren
Te Kete Ipurangi, fundad by MNoE Onlme learning centre, provides e

SV "‘“‘t‘t‘l..tlfﬂl education resources and
profe elopment for schools
and teachars, = reo MEon portal

zzzional ds

Mpzhau Envirenment Group in partnership
with BNZ Save the Krwi, Department of
Conservanon and Environment Watkato

:"ig'.i Ravemiite Reo Miori

Summer Holiday Programme for
-'*t‘.il:'.rm and familiesin the Coromandal
region, mclides learnmg sbout forest
sireams, bush in . pestmanagement
and fracking kiwi

'I
-]
zin

he=rfz.

Author T itle

Vedr

Rewa A Connall. T2 Waksa
Pat Hohepa

MNamht Whalkataks-
Brightwall

v dka, published by
231 h51- Notes, disc
ublz-hull canoe

L]

Aorakt, publt

tched by Te Tan

Tan MNMEuranga

s Le -'"_l“t'n.u.ﬂ_ MMedt

hedia, :::Cit'paﬂi.‘:i by
usses tradition

nal methods'te J:Lﬂ.qu:: for

'-!.-"
[ ]
LED

..
]
LEa

a2

J. Tansaere

1836

K. Westerskov & L ritskitz o Aot=sros 2000

Hancock

. Aahuik keirotet te Moana

Hanuka vas Tz Mdpans — teaching respurces

Kahu Strling et al MNpana 1593
Tawat te Rangi Rotmats Toroa 2000

Tattsmarikt Mihaers :_'L kai pkimika i rofo 1 12 ﬂEih BIE 1909

Heanare Everift alutat Mpans — gkutEt o matEora, t2 rea, tutsl bro moana 1808




Appendix Five

NCEA matrices for achievement standards

o Accournting Mamix

¢ Acnculture & Horoculore Matnx
o Art History Matrix

# Biolozy Matrix

o Chemistry Mamix

¢ Classical Studies Matrix

¢ Dance Matrix

¢ Drama Matrix

o E conomics hatrix

¢ Enzlish Matnx

¢ G eography Matrix

o Graphics Matrix

o Health Mamrix

¢ History Matiix

# Home E cottomics Matrix

¢ Human Biolozy Matrix

o Inform aton Managem ent Matriz
¢ L anzuages Genenc Matnx
o [ afin Matriz

¢ Nathemancs Matrix

o Media Smdies matrix

¢ Music Matrix

¢ Phy=ical E ducation Matrix
¢ Phosics Matnix

¢ Science Mamix

Social Studies Matrix

Technology Matrix

Te Feo Mion Matnix

Te Beo Ranganira Matnx
Visual Arts Matrix




Appendix Six

Achievement Standards for Te Reo Maori & Te Reo Rangatira =

Level 1
Level 2
Level 3

== il Pt pes) - P e L B L Lt O = o LRI e, | R L | o) ReraT e R R L, i =
the= IIEY slanoams afs asssLss0 T..":‘..'ﬂ"i.n.'...} ang ths AL stangatas have sxisrmal asssssneil




=ommDmm—

— T O =i

ASB01A

I
[}
()
o
=
I-

I

L
(4]
[ }
=]
oo
§ I

I
[}
o
=
=)
in
=

1
[}
e
=
-l
oo
[a

ASB0TE3

:Vhakarongo i te reoot@na ake ao B )

rWhakarongo i te rec o téna ao mohio (4}

cWhakarongo i te reo o te ao whanui 4

" Korern i e reo o tona ake ao (8)

D Korero | e reo o 1Gna ao mahio (4

cKorero | te reo o te ao whanui (5)

Panuiiterso otona ake ao (8]

vPanuiits reo o tona aoc mohio (5}

: Panui kia whai maramatangaiterec oteao whanui 2}

CTuhituhiite mootdnaakeanig)

s Tuhituhi iie reo.otdna ac mohio (8]

: Panui kia wetevwetz i te rec oteac whanui (3)

7. Hanga tuhinga ite reo o tona ao mohio (&)

: Whakaoti tuhinga dkawa ite reo o te ao whanuid}

: Hanga tuhinga auaha ite reco te ao whinui (4]




FPO——HProp=rFraooOomDm-o

AS80135:
AS5glasd
ASBE536;

ASS0136:
A550aaT:

ASB0537T:

ASH0 755
ASS0 23D

ASB0TSE;
ASD0541;

Whakarongo | ngd horopaki huhua noa (4)
VWhakarongo kite reo whakupu 3)
Whakarongo kinga kdrero uaua (3}

Karero | mgd horopaki huhua noa (4}

Hangahau, whakarite me t& whakaputa whakorero

IWatapakiite katupapa e taunga ana (2)
P pap g

- Panuiingd horopaki huhta nog (&)
i Whakaputa i te kirero tene (25
v Kaupapa koreroc kdore e faunga ana {3}

. Tuhituhi i ng& horopaki huhua noa (4)
2 Panyiite reo tawhito (4]

v Panuiite reo etaunga ana’ i3}

i Matakitaki i ngd horopakl huhua noa 4 )
LPamuii te reo hou )

CPanuiite reo kdore e taunga ana 3)
»Whakaatu | ngd horopakl huhua noa 4 )

Whakaputa te tuhinga (4}
v iuhituhi korero (3)

Titelite | te kdrero whakangahau (33
He tuhinga rangahau {3}

datakitakimeis hanga ite whakasturanga (3}
Te Heo Ataata (7]

L




Appendix Seven

Fields on the MNational Qualifications Framework

Field
Agnculture, Forestry &
Fisheries

Sub-fields

Aoriculture, Animal Care & Handling, E quine, F orestry,
Horticulture, Pest Managem ent, Pork Producton, Poultry
Production, Rural Contracting, Seafood, Sports Twf
Wool Harvesting

Arts & Crafts

Eusifiess

Dance, Drama, Electronic Media, Film & Television.
Graphic Arts, Music, Petformance Producton.
Peforming Aris General. Photographic Imaginez,
Photozraphy, Visual Ares

Accouniing, Business Admimstraton, Finanecial
Management, Inform atton Managem ent, Insurance,
Management, Markeang, Not-for-Profit Svstem s &
stmuctures, Office Svstems, Public Sector Services

Community & Social
Services

Career Practice, Cival Defence, Community &
Watkplace Fire & Emergency Management, Community
Eecteation, Community Support, Diving, Fire & Rescue
Services, Fithess, Homan Services, Joumalizm . Cutdoor
Becreation, Snowsport, Social Services, Specialist
Fescue, Sport

Compunns & Information
Technology

Com putins

Core Generic

Core Generic, Supported L earning

E ducation

Adult Education & Training, Adult Literacy Educaton,
Early Childhood E ducanon & Care. E ducational
Admimisratton, Generic Education & Training, Pacific
Islands Early Childhood Education Special Education.
Teacher E ducation

Engineering &
Technology

Aeronautical Ensineenngz, Blaster Coating, Cival
Engineering Extractive Industries, Gas Industry,
Highway Construction and Maintenance, Industrial
Measurement & Control, Mechanical Engineering, MMotor
Industry, Pavem ent Sutfacing, Petrochemical Industry,
Technolozv, Telecommurications, Water Industry

Health

Dental Support Em ergency Services, Health Studies,
Alental Health, Natural & Tradinonal Health & Healing
Clocupan onal Health & Saferv. Pharmacy, Public Health

Humanities

Chrizstian Ministries, Christian Studies. Christian
Theology, Commumnicanion Skills. English Health &
Physical Education, Languages, Pacific Studies
Eelizious Smdies, Sports Education

Law & Security

Biosecurity, Compliance & Law Enforcem ent, Offender
Management Police, Secunty




AManufachirins

AiFon

Plannine & Construction

Boating Industries, Cablemaking, Clothing Manufacture,
Dairy Manufacture, Enersy & Chemical Plant, Food &
Felated Products Processing,. Footwear & Leather
Trades, Furmture, Glass & Glazing Industnal Machine
Enitung Joinery, L eather Mamdfactnwine, Mamifacturing
Skills, Mleat Inspection Services, Meat Processing,
Chatdoor Fabric Products, Paperboard Case
Manufactuning, Plastics Processing Technology, Pnnting,
Pulp & Paper Manufactunngz Solid Wood
Aanufactuning, Supply Chain Management Textiles
Manufacture, Wood Panels AMamfacnre. Wood
Processing Technology

Funeral Services MFon, General Educanon Mo,
Hauora, Mana Wahine, Maori Business & Managem ent,
MNEon Education & Traimng, MFon Performing Arts. Ng
dMaki ate Rehia Ngd Mahi ate Whare Pora, Reo M
dory, Beo M3on Media, Seafood MEon, Te Matauranza
ANEori me te Whakansunsu, Tikanza, Tourism Moty
Whalaito. Whetiua

Architecture, Construction, Construction Trades,
Aasonry, Paintine & Decorating, Plumbing, Gasfiting
and Drammlavne, Quaniity Suriveving, Surveving

Srciences

Emironment, Home & L ife Sciences, Aathem atics,
Science. Statstics & Probability

Service Sector

Avianon, B eauty Services, Call Centres, Cleaning &
Caretaking, Commercial Road Transport, Cranes
Distribution, Drivins, Funeral Services, Hospitality,
Lifuns E qupment Lozistics, Maritime, Property
Consultation and Valuaton, Fail Transport, Beal E state,
Retail & Wholesale LAPSIN, Retail, Diswribution &
Sales, Service Sector Sklls, Stevedonng & Ports
Industry, Storekeepine & Warehousins L APSING,
Tourism, Transport Studies

Social Sciences

Anthropology, Economic Theory and Practice, Social
Science Smdies




Appendix Eight

Kaltiakitanga themes — additional topics for study

Theme

Ee-introduction of species, eg
kiwi, pateke, pinzao, ram, kereru
Eradication of pests weeds, 2z
possns, goats, stoats, rats, cats,
magpies, pines, snger, woolly
tuchtshade etc

Explanation

itmvolvem et in preparation, release, monitonns,
tracking, onzomg protecuon

identifi cation, preparation, implementation, of
eradication and monitoring techiiques

how to look after a beach

study and protection of eco-systems, birdlife. sand-
dunes, kaim oana —im pact of cars; motorhikes
boats, mussel farm debnis people —

tdentificatiorn i plem entation of protection and
monttonng techhiques, eg appointment of kaitiak,
planting pingao, pohunkawa

clearungz up the estuary

measuritng health, momtoring quality water flow
and com position — protection against polluton

how to look after the awa

fresh-water svstems

measuring and monitoring the health of our awa—
pollunon water composttion and quality, eco-
system s, fish’anim al ‘plant bfe, implementation of
restoration and protecion mechamsm s
importatice i life, cveles of depletion and
replenishin ent - how to protect nunure, safesuard

eatinz from the bush, nvers and
sea eg flounders, eels kowa and
plEs

tradinonal vs modem techmgues on how to catch.
clean prepare for eating cooking

takiral m oana

what species ive where?, ecosystem s habitat food
and life-cveles

rofgoa

the healing properties of native flora and fauna,
how to idennfy, prepare, use/apply

walkine tracks

whakapapa and location

wihi tapu

whakapapa and location

historical nam es—mamza, awa
boundaries, waahi tapu, places

whakapapa. locaion, names, kiwal tupuna

waka ama

as a structre for learming about the takutat moana -
tides, winds, currents, navization, resistance, speed,
directiof, m ovem et

self-sufficiency

bulding a whare — techmques and
materials

water waste system s, alternative sources of power
ez wind solar. sardening food production buldins
whare

raupo mkan ponga whare — design, harvesang,
techruques, adobe mud brick housing. creatins

bl ding materials ez harakeke, plvwood?

fOX1NS 1 OUr etrironment

what are they” where are thev” how to eliminate




Appendix Nine

He Tipua Whakamaharatia: 3 methods for an interactive map-exploration

Method 1: Menu-driven video clips

The first method will require use of a helicopter and professional level video
camera. to reccrd media for a menu-dnven program which will allow users to
experience a tnp around the various mountains of Harataunga. The user could
navigate through a variety of methods, such as simple point and click on buttons to
load video. or at a mare extravangant end of the scale with the aid of an animated
character. which would aid more in appeal to a younger audience The videos
could pause during or after running and display information about the selected
region

Rough action plan:

1. Map out scenic routes around significant points of Harataunga

2. Hire a helicopter {such as from http/fAwww heliflight co.nz or
http/fwww _helinz.co nz/) and record video of journey

3. Digitally encode video and gather all infarmation wanted included about the
areas

1. Using Flash or similar technology, create a menu-driven interface that will allow
userto playvideo and access information about significant areas of the trips

Pros:

« Depending on expense of helicopter/camera hire. could be the cheapest of
options

« Simple to use, less intimidating to older usersthan a full 30 interface

« Would be faster to complete, possibly taking as litle as six months

o Will provide a more realistic image of the areas.

« Requiresvastly less powerful computer to run smoothly, realistically able to run

on all computers bought in the last 3 years.

Cons:

« Depending on precise cost of helicopter/camera hire. could be most expensive
of options

« Lacks visual appeal in comparison to option 2

» Lessinteractivity

Approximate costs involved:

« [evelopment: 51000

Helicopter/Camera hire 35000-57000

Dhigitising and media construction: 3500-31000

Application development: $3000-35000

Approximate total: $15.000
Approximate timespan: 5-6 months

lethod 2: 3-Dimensional exploration




The second method will likely be more time consuming to produce. but will gve the
user a far greater sense of immersion and posssibly provide a more attractive
apphcation for the yvounger audience that this will most likely be aimed at. However
due to the fledgling nature of Mew Zealand s digital media industry, experise
required to create a 30 world could come at quite a large premium

The kasic premise behind this method is that the users will be ahle to navigate a
three dimensional representation of the Harataunga bay in the form of a spirit
{atua?)and upon arrival to significant areas of the environment the user will be
prompted with information about the location. The most likely factor against this
method 15 the need for a comparatively fast computer to run the three-dimensional
area. possibly requiring the purchase of new hardware for schools and other
organisations.

Rough Action Plan:

« Ohtain satellite photos/reference photos for all areas that are to he included.

« Devise clear and concise design for interface and mechanics of application

« lsing the New Zealand Game Developers list. choose a developer that hest
suits the nature of the project/project budget

« Work with the developers to create the application. possibly through a hiason

Pros:

« Could have vastly more visual appeal than options 1 or 3

o Would provide 3 superior degree of immersion, making the product mare
attractive to yvouth used to video games

o Allows for mare interactive environment

Cons:

« Longest production time

« Higher production costs

o Wil require superior computers than either options 1 or 3

« Fotentially more intimidating to an older audience than other methods

ApproxXimate costs:
« Construction of specifications: $1000-5000
« Development of application: $10.000-525 000

Approximate total: 530,000
Approximate timespan: -9 months

Method 3: HTML-based or web-distributed

The final option is a simple HTML-based program. One of the tangatawhenua
would take a photographer out and take a number of photos of the maunga, which
would compromise the media segment of the application - possihly augmented by
videos of walks along the bush-paths or some other video element Users would
navigate the application by links or buttons. which would provide infarmation about




different areas and provide media about the location

VWhile this may sound unexcting in comparison to the other options, HTML s a
versatile medium. and 1s capable of providing an elegant solution at a fraction of
the cost. and could be developed in two or three months. A preview, or low-
bandwidth version with no videos and lower-quality images could be hosted online
for easy access anywhere

Rough Action Plan:

« Gather all media to be included - take high-quality photos and videos of areas to
be included in the application. filming bushwalks to be played in the background
or in windows and write up all text

« [Design and construct HTML pages.

Pros:

» Cheapestof all methods

« FRequiresleast amount of time to develop

« Could be easily altered to suit different audiences

« ‘Versions could be hosted online to provide previews for interested parties

Cons:
« Lessvisually appealing, potentially the least appealing
o Much less stimulating for the younger audience least interactive of options

Approximate cost involved:
« Photographer 5500-51000
« Videowork: 5500-351000

« Vieb design: 51000-52000

Approximate total: 34000-35000
Approximate timespan: 3-4 months

Design Budget:

It should be noted that all options require a further design budget of 1000, for
creation of packaging and advertising, possibly under the guidance of the firm
contracted to design the application itself. or in the case of option 3. an cutside firm
would be recommended
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Appendix Ten

Funding Crganisations

Organisation

Purpose of fund

Aimistry of E ducation

sSustainable Management Fund
www.mfe. sovinz sithvoufunding

Terrestrial and Freshwater Brodiversity

Information System ([EBIS) Programme

www. hodiversitv zovit iz land nebs'tfhis
fhbis idex hinl

keen to purchase assessment
matenals, current tender for LE OC
resources, 570 earm atked for MEon
BITVitOtHM efit tesources

fund projects that conribute to
freshhwater management and
commurities making a difference
fund to ncreaze awarenesz of and
access to data and inf ormat on about
terresmrial freshwater brodiversity, eg
ecolomical survevs

Aatauranza Kura Taiao Fund

Robert McGowan, 0800 112 772,
rmezowan@ doc. sovtng

www. doc.zovinz templates page. aspx id=35
1

for hapl'rei tmtiatives o

retain promote traditional M3on
knowledze and its use in
btodiversity m anagzement, ie
research - no cloang date. initial
seading grants available

AlGon Potential Funding
www. tpk.govtnz

Foval Society of NZ, arange of funding
oppormnites —hiwt Advanced Research &
E ducation Networ

www.rsnz. or g funding

funding for projects that help
cofnmutaty sroups to develop
themselves

arange of funding opporiunities, &g
Eiwi Advanced Eesearch &
Education Mappin fund, Marsden
Fund Skinner find (for A

dori Polvnesian research), Sir Peter
Elake Emvironmental E ducator
Award (for teacher release)

Foundanon for Research Science & Technology
www frstsoving

funding throush vatious portfolios,
ez Envirorumental B esearch Fund A
dori Anowledse & Development
Fund - Te Tipu o te Wiananga, eg
Faitialatansza and E maronment
Protection. Fesihient Infrastnicthure
& Commurities

Community Development Scheme
www.diazoving

will fund school based education
itiatives that have positive
outcomes for the community, ez
Kaipara Colleze building Whare
Nikau, cultural awareness
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